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FACTORS THAT MAY BE INFLUENCING ENROLLMENTS IN HOME 
ECONOMICS AT THE HIGH SCHOOL LEVEL WERE INVESTIGATED — (1) 
THE QUALITY OF THE HOME ECONOMICS PROGRAM, (2) PRESSURES TO 
TAKE OTHER SUBJECTS, (3) SCHOOL SCHEDULES, (4) ATTITUDES 
TOWARD HOME ECONOMICS, (5) PATTERNS OF HOME ECONOMICS 
OFFERINGS, AND (6) JUNIOR HIGH HOMEMAKING PROGRAMS. 
questionnaires were sent to 130 SENIOR HIGH SCHOOL GIRLS, 52 
PRINCIPALS, AND 69 TEACHERS REPRESENTING 71 SCHOOLS. 
ENROLLMENTS IN HOME ECONOMICS BETWEEN 1957-58 AND 1960-61 HAD 
INCREASED IN 31 SCHOOLS AND DECREASED IN 40 SCHOOLS. THE 
AVERAGE STUDENT ENROLLMENT FOR SCHOOLS WITH INCREASED 
ENROLLMENT IN HOME ECONOMICS WAS 354, WHILE IT WAS 401 FOR 
THOSE WITH DECREASING ENROLLMENT. THE QUALITY OF THE HOME 
ECONOMICS PROGRAM WAS THE MOST IMPORTANT FACTOR INFLUENCING 
STUDENT ENROLLMENT. SCHOOL SCHEDULES AND PATTERNS OF 
OFFERINGS OF HOME ECONOMICS HAD LITTLE INFLUENCE ON 
ENROLLMENT. RECOMMENDATIONS WERE THAT (1) A SPECIAL STUDY 
SHOULD BE MADE AND HELP PROVIDED FOR IMPROVING THE QUALITY OF 
THE HOME ECONOMICS PROGRAM SO THAT THE CONTENT IS CLOSELY 
RELATED TO THE NEEDS OF THE STUDENTS, THE LEVEL OF TEACHING 
PROCEDURES IS RAISED, AND PERSONAL QUALITIES OF THE TEACHERS 
ENHANCED, AND (2) TEACHERS SHOULD DECREASE THE EMPHASIS GIVEN 
TO FOODS, NUTRITION, CLOTHING, AND GROOMING, AND EXPAND THE 
EMPHASIS ON CHILD DEVELOPMENT, CONSUMER EDUCATION, AND 
HOUSING AND HOME FURNISHINGS. (MS) 
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Chapter I 



^PRODUCTION 



rf1 



In Kentuolsy, the enrollment in the vocational home economics day-school 
program increased from ^02 in 1918 to 29«>388 in 1960« This growth in enrollment 
has been quite gratifying. Yet, since 19^8 (with the event of Sputnik), there 
has been a re-shuffling of objectives and values in education, and in some schools 
enrollments in home economics classes have drastically decreased, 

\ 

Are there specific factors affecting enrollment in home economics? Are these | 

factors immediately related to the home economics program? If so, could the 
findings give suggested guides for proposed changes in the home economlcsi program ; 

so as better to fulfill the requisites of the Equality” program fox* high scb^ool j 

youth. The purpose of this research project was to study certain factors that [ 

may have ini’luenced enrollment in home economics as the secondary level in | 

Kentucky. 

i' 

f 

Since changes in enrollment in home economics was not a problem unique to | 

Kentucky, clues for the factors to study were selected from knowledge of the }; 

Kentucky situation and from studies completed in other states. Studies from ^ 

California, West Virginia, Maine, Texas, Idaho, and Washington, D, C, were f 

reviewed* f 



Factors 

Six factors were studied in this research project. The factors that may 
be influencing airoUment in home economics at the high school level investigated 
in this study were: 



1, The effect of the quality of the home economics program on enrollment, | 

2, The effect of pressures (including curricular requirements) to take otiier 

subjects on enrollment in home economics* J 

3, The influence of schedule on enrollment in home economics, | 

I 

h. The influences of attitudes toward home economics (including attitude towards | 

the home economics teacher) on enrollment, | 

5, The effect of patterns of home economics offerings on enrollment. i 

I 

6. The effect of junior-high homemaking on enrollment in home economics in high | 

school* I 

Limitations f 

These limitations were observed in the study: I 






1. Data expressing student opinion were collected from senior high school girl 
students only* 

2, Only high schools having departments of vocational home economics in Kentucky 
in 1957-^8 axxi retaining the department in 1960-61 were used, in the sample* 

M X •• 









% ^ 









3. No school was used in the stu(^ where re-districting or consolidating had 
occurred during this time interval. 



y 



!;• High schools having only Negro students were not included in this study, 



m 



5# A school having junior-high organization (7th, 8th, and 9th grades) only was 
not indudsd in the study. 



Definitions 

!• Junior-high homemaking was designated as a day-school program in home eco- 
nomics centering on personal and family problems, usually involving 7th and 
8th grade pupils only. All schools offering home economics in the junior 
high school in ihis study also offered home economics in the senior high 
school. 

PTQsswe as used in this stuc^y refers to any force exerted by self or others 
to inCluenoo behavior. 



Schedule, in Ihis study, was used to refer to periods in a school day and to 
the total scheduling of a student* s yearly program. 

quality of the program was judged by recognition of certain satisfactions 
or dissatisfactions as to the worth of phases or aspects of the home eco- 
nomics program by students and others. 

r 

The effect of pattern of offerings involved any suggested change in the 
offerings of home economics, any sequence suggestions, any suggestions re- 
lated to home Ibconomics being offered as an elective or a required course, i 

etc. f 

6. Attitudy relating to home economics were classified thus when the expression 
involved feeling towsird a situation, person, the home economics department, 

. etc. 

7* Thd ** Topics ” were statements of goals or objectives in eight areas of home 
economics which might have been learned by high school students. The **Topics** 
were part of the questionnaire completed by high school senior girls. 



8. The areas - of home economics included in the "Jh Topics were: Child Develop- 

ment, - 1.95 Clothing and Grooming. 2.10 - 2.19; Foods and Nutrition, 
3.20 - 3*295 Health and Home Nia:*sing, 4.30 - U.385 Managanent, 5*39 - ^.485 
Housjng and Home Furnishing, 6.k9 « 6.^95 Family Living, 7.59 - 7.68; and 
"Consumer Education, 8.69 » 8.71^. 

9* Inc reasing-enrollment schools are the 31 high schools in this study where 
i^oijimen in home economics increased over the total school-enrollment by 
25 percent or more between the school years of 1957-58 and I96O-6I. 

10* Decreasing-enrollment schools are the l+O hi^ schools in this study where 
enrolllmsiib in home economics decreased over the total sdtiool-enrollmenb by 
^ percent or more between the school years of 1957-58 and I96O-6I. 



Hypothesis 

There are certain specific factors idiich influenced enrollment in home eco- 
nondos to increase or decrease at the high school level. 
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Chapter II 
PROCEDURES 



Selection of Schools 

„ ^ less-biased information in the study, the sampling of schools 

was not lifted to those with decreasing enrollments^ The sample also included 
schools with outstanding increases in enrollment in home econoraicso 

or study, the percent of increase 

v,5 enrollment in high schools having departments of 

VAO,. enrollments in home economics between the school 

wSr determined. The high schools included in the study 

TOroe^t S ?''®e economics enrollment increase or decrease was% 

^rcent or more* This percait of increase or decrease was determined by subtracting 

^ percent of total-school enrollment increase or dLrease® 

and that of home economics enrollment increase or decreases 

lfon+,Jw ^®®® schools was obtained from the 

Kestife SM Schools , 1957-58 and Kentucky High 
Z*}’ *'°“® enrollments and daily soh^SII^erS” 

Economics Education, State Departaent of 
1,°^ schools on the original list for examination, 112 were 

e^inated because of the limitations of the study. The 2 l »9 remaining schools 
were examined for rate of increase or decrease in enrollment in home economics. 

had schools (la. 3 percent) with enrollments in home economics that 

^d d i 1(5 schools ( 58.7 percent) had enrollments tliat 

had deceased 25 percent or more. Nine additional schools were eliminated from the 
sample because of the home economics teacher»s schedule o 

04. 4. pi*incipal in each of these 80 schools was contacted by letter by the 
State Director of the Division of Home Economics Educatione Seventy-eight hish 
schools deseed to participate in the study^ Of these 78 schools^ 31 schools with 
increasing home economics enrolljnent returned 30 teacher questionnaires and 876 
stMent quqs^onnadresi lj.0 schools with decreasing enrollment in home economics 
returned 39 teacher questionnaires and 1 ^ 2 ^k student questionnaires. Thus, the 

sa^le for this study included 2^130 student questionnaires, ^2 principal opinion- 
naires, and 69 teacher questionnaires. 9 ^ ^ opinion 



Instruments and Devices 



Methods of Collecting Data 



Home Economics Teacher Questionnaire 



A questionnaire was developed to obtain informtion and opinions from the 
home econo^cs teachers involved in the study. (Appendix, A.) The 69 home 
economcs teachers who answered the questionnaire responded with a total of 201 

q“esti<m "What factors do you think are influencing the girls 
to elect tr not to elect home eoonomios in high school?" Of these commente. 



. 




i \ 

I ! 

«• I|. tm <i ! 

Ill were of fa-vorable conditions which were influencing girls to enroll in home | ; 

economics; 90 were reactions which they believed were influencing girls not to f ; 

enroll in home economics, 

Principal Opinionnaire 

An opinionnaire was developed to obtain opinions on the conditions which a 
principal believed were responsible in his school for the status of home economics 
enrollniB^rb • (Appendix^, Bo) The $2 principals who answered the opinionnaire 
responded with a total of 268 reactions to the question «What factors do you think 
are influencing the girls to elect or not to elect home economics in high school?” 

Of these reactions, lh3 were of favorable conditions which they believed were ; 

influencing girls to enroll in home economics; 121 were reactions which they be- 
lieved were influencing girls not to enroll in home economics; and four statements 
could nob be classified into either category© 



Student Questionnaire -Opinionnaire 

This instrument consists of six parts# (Appendix, Co) Parts I, IV, V, and 
VI were taken from a questionnaire dev^oped for the Cooperative Curriculum 
Pattern Study in Home Economics, I960. Parts II and III were developed for this 
study# 



Part I of the student questionnaire requested the students to check the 
amount of help -they had in school on 7k Topics related to eight areas of home 
economics# For example, nunber lol Topic “Understanding what children are like 
at different age levels” is an objective in the child development area of home 
economics* The students were to check the “Amount of Help I Had” in four cate- 
gories: “Much”; “Some” I “Little”; or ”None“* Then, if they m±sh for Some or 

More”, they were to check under this column heading© 



Part II of the questionnaire was designed to seek those factors which may 
have influenced students to enroll in hi^ school home economics beyond that which 
was required^^ For example, nunber lOdS “I liked the home economics I had in 
7th or 8th grade” was included as a factor to find out the influence of junior 
high home economics on senior high school enrollment# There were 18 statements 
in this Part® 

In Part in of the questionnaire the sentences were designed to be checked 
by those students i^o had elected not to enroll in home economics in high school 
beyond that idiich was required# For exau^le, number lit# 93 ”T bad all I needed in 
the required (home economics) course in the 7th cr 8th grade” was included to 
find out the influence that Hh and/or 8th grade home economics had for students 
when they decided not to enroll in home economics in high school# There were 25 
statements in Part IH# 



In Part IV section of -the questionnaire, the student was to check the amount 
of home economics taken at the different grade levels of junior and senior hi^ 
school# Part V was designed to collect data related to grade-point-averages in 
all schcol-subjects and home economics# 









^ tJJi 



Six of the high schools in the sample group were visited for one day by a I 

Team member, letters explainijig the purpose of the interviews were sent to liie I 

principal* The home economics teacher was to arrange for interviews of 20 to 30 1 

minutes each with girl and boy students (some enrolled in home economics^ some I 

not), parents, guidance counselors, fellow teachers, administrators, and other | 

school personnel, I 

i 

A structured interviewing technique was used* (Appendix, D*) One question | 

asked of all the people interviewed was •'What do you think students can gain, or 
learn from eairolling in home economies?** s 



The Team members completed ?6 interviews in six high schools. Three of the | 

schools had increasing enrollment in home economics 5 three schools had decreasing i 

enrollment in home economics. A total of 225 comi?ients could be classified into [ 

the six factor categories* I 

t- , 

Analysis of Data ' h 

mtatmrnm i ii r«a iii w oii n wmmni MHMMiMMtw 

The free-responses made by the home economics teachers on the questionnaire j 

and by principals on the opinionnaire were recorded by number and percent within k 

the six factor categories , No tests of significance were applied to these data, I 



All data from the home economics teacher questionnaire (other than the free- 
response) were coded and placed on IBM cards. This data classification includeds , | 

high school number, trend in home economics eirollment, enrollment by classes, 
requirements for graduation, requirements in home economics, pattern of home 
economics, and laboratory facilities and their adequacy. 

The data from the student questionnaires were coded and placed on IBM cards. 
Additional data related to size of school, trend of home economics enrollment, f 

and type of school district were also placed as identifications on the individual 
student cards. The programs were operated on the IBM-li;10, 

^0 statistical tests of significance were used on data from the student 
questionnaire. These statistics, the K and the S, relate to how many times, by 
c^rice alone, the proportions (or parte, and the means (or averages, I) would t 

differ (increasing from decreasing-enrollment schools) by this amount, Tte level f 

of significance used in the stucfer was the ,05 level or greater (,0lt, ,01, ,005, % 

•CWl, etc,) — by chance alone, this could happen only 5 times in 100 occurrences K 

or, more, ", |j 

i'i 

A correlation (relationship) test was used to determine the degree of re- Ia 

lationship between the eight subject matter areas in home economics, the eight i 

subject matter areas and the all school-subject grade, and the eight subject I? 

matter areas and the home economics grade. The levels of significance fOr these 
correlations were determined by use of a table from Guilford* s Fundamental 
Statis tics in Psychology and Educationa page 539o 




Chapter III 
FINDINGS AMD SUMMARY 



Seventy-one schools participated in the stady« Thirty-one of them had increased- 
enrollments in home economics (2^ county schools and six independent-district 
schools*) Forty schools had decreased in home economics enrollment (30 countv 
schools and 10 independent-district schools)* 

The data revealed that there were distinguishing differences in certain general 
characteristics between the 31 increasing-enrollment and the itO decreasing-enrollmfint 
^ home economics schools. Also, there were significant differences evidenced 
between these two enrollment groups and certain of the factors studied* 

Characteristics of Schools 

Size of the Schools *' 



; IncreasLi-Enrolbnent Schools 

As can be noted in Figure 1 , over half of the schools in the increased in home 
economics enrollm^t group fall below 300 in total-school enrollment (16 of the 31 
schools). Approximately two- thirds of the schools with increased-enrollment in home 
economics were smaller than ii.00 in student population (21 of the 31 schools)* 
Further, only one in four schools of 800 and larger had enrollments that were in- 
creasing in home economics. In the schools with increasing enrollment in home 
economics, the average total-school enrollment in 1960«»=6l was 35i|., 



Decreased-Enrollment Schools 



half of the schools with decreased-enrollment in home economics 
f^l below 350 in total-school enrollment* (Figure 1*) Approximately two- thirds 
of the schools with decreased-enrollment were smaller than foo in total-student 
pupulation (28 of the 4O schools). Of the four schools that were 8OO or larger in 
total-school enrollm^t, three had decreasing in home economics enrollment* The 
schools wiih decreasing«enpollment in home economics had an average size of i|.01* 

Summary, Size of Schools 

( 

toe of the distinguishing differences in the gaieral characteristics of the 
schools involved in the study was in the number of students enrolled in the high 
school. The schools where home economics enrol 3 jnent was increasing (in general) 
were smaller in size* More schools with enroUmoit of 8OO oi^' larger were decreasing 
in enrollment in home economics* ® 

Pnits Required for Graduation 

In most high schools in Kentucky, 18 \mits of work are required for graduation* 
In the study-sample, the largest group of high schools (^2 of the 70 ) had 11 to 12 
specific subjects (of the 18) required for graduation* (Table 1*) 
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Figure !• Number and size of high schools having | ' 

increasing or decreasing enrollments in Ii 

home economics* I 
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TABLE 1 



TOTAL UNITS REQUIRED FOR HIGH SCHOOL (21ADUATI0N IN THE 31 SCHOOLS WITH INCREASING 
AND IN 39 OP THE ItO SCHOOLS WITH DECREASING ENROLLMENT IN HOME ECONOMICS 



Number of 
Units Required 


. . itome Economics Enrollment 


Increasing 
n % 


Decreasing 
n % 


10 units or less 


9 


29.0 


5 


12.8 


11 to 12 units 


21 


67.8 


31 


79.5 


13 or mere 


1 


3.2 ' 


3 


7.7 


Total 


31 


100.0 


39 


100.0 



i: 



Increased-Enrollment Schools 

Schools with increasing enrollment in home economics had a high percent 
(29 versus 12.8) of fewer-unit requirements than did the schools with decreasing 
home economics enrollment. 

Decreased-Enr oilmen t Schools 



In a higher percent of the decreasing-enrollment schools (7*7 versus 3*2) 

13 or. more units of specified subjects were required. These schools also had a 
higter percent (79.^ versus 67.8) of 11 to 12 units required for graduation. 

Summary, Units Required for C*raduati on 

As a whole, fewer specific subjects (or units) were required for ^aduation 
in the hi^ schools where homS economics enrollment was increasing. 

Home Economics Teachers 

Increased-'Snrollment Schools 



There were 1^3 home economics teachers in the 31 schools with increasing 
enrollment in home economics. These schools had more two-teacher departments 
than did the decreasing-enrollment schools — 32 percent versus 28 percent. 
Schools with increasing enrollment in home economics had a larger percent (51.2) 
of heme economics teachers who were the same from 1957-58 through I 96 O- 6 I than 
schools with decreasing enrollment (31. U percent). 
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Decreased«Enrollrnent Schools 

There were ^1 teachers in the itO schools with decreasing enrollment in home 
economics. Seventy-two and five-tenths percent of the decreasing-enrollment 
schools had one-teacher departments, while in only 6k*$ percent of the increasing 
enrollment schools was this true. 

Summary# Home Economics Teacher 

The increasing-enrollment schools had more two-teacher departments than the 
decreasing-enrollment schools. Also, the increasing-enrollment schools had more 
teachers who were the same home economics teachers from 19^7 through 1961 than 
the decreasing-enrollment schools. g 7 x i>nan 



Home Ecpnondcs, Grade Levels Offered in Senior High 

The manimum home economics that can be taught in order to qualify as a 
vocational department is Home Economics I and II, in grades nine and ten. 

Increased-Enrollment Schools 

As can be noted from Table 2, in the high schools where home economics enroll- 
ment was increasing, more programs (51.6 versus percent) of three grade- 
levels of home economics were offered, and more programs of four grade-levels of 
home economics were offered, and more programs of four grade-levels (35.5 versus 
34.2 percent) were reported. 



Decreased-Enrollment Schools 

Schools with decreasing-enrollment in home economics offered more programs 
of Home Economics I and II only (18.1). versus 12.9 percent). In one decreasing- 
enrollment school^ five grade levels of home economics were offered. 

Summary, Grade Levels of Hone Economics Offered 

More schools with increasing enrollment in home economics offered Hone Eco- 
nomics III and IV, and more schools with decreasing enrollments in home, economics 
offered only Home Economics I and II. 



TABLE 2 



GRADE LEVELS OF HOME ECONOMICS OFFERED IN THE 31 INCREASING AND IN 38 OF THE hO 

DECREASING-ENROLLMENT HIGH SCHOOLS 

^ 1. I . ,f i , ,1 II , , ^-‘1 - - - „ „ . . . . . . 



Grade-Levels of Home 
Economics Offered 




Jiome Economics Enrollment; 


Increasing 
n % 


Decreasing 
n % 


One 


0 


0 


0 


0 


Two 


k 


12.9 


7 


18.1» 


Three 


US 


51.6 




Jtl(.7 


Four 


11 




13 


3it.2 


Five 1 


0 


0 


1 


2.6 


Total 1 


31 


100.0 

‘ 


38 


, 99.9 












i* 









Horae Eoonoralcsj Number Enrolled at Different Grade Levels 

Table 3 shows that the greatest percent of enrollment was in the ninth grade — 
wilh l,k2k of the 2,130 studiants in the sample, or 66,9 percent. The percent of 
^rol^ent drops sharply at the tenth and eleventh grade-levels. There was a virtual 
plateau in home economics enrollment from the eleventh to the twelfth grades. 

Increased-Enrollment Schools 







A slightly higher percent of the girls from increasing-enrollment schools had 
taken home economics in the eighth grade. The decline in enrollment in home eco- 
nomics is less In the increasing-enrollment school group at the eleventh and 
twelfth grades than in the decreasing-enrollment group. 

Decreased-Enrollment Schools 

In the schools where home economics enrollment was decreasing, a hi^er per- 
cent of girls were enrolled at the ninth grade, 69.1 as compared with 63.7 percent 
where enrollment was increasing. A slightly hi^er percent of the girls from 
these schools had taken home economics in the seventh grade. 

Summary, Enrollment at Different Grade Levels 

The increasing-enrollment schools retained a larger percent of the students 
from 10th through 12th grades than the decreasing-enrollment schools — even 
though the decreasing-enrollment schools had a larger percent of enrollment in 
the 9th grade# 
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TABLE 3 

NUMBER OF SEN IOR G IRLS IN THE SAMPLE WHO DID OR DID NOT ENROLL IN HOME ECONOMICS 
AT THE DIFFERENT GRADE LEVELS IN THE SCHOOLS WHERE ENROLLMENT IN HOME 

ECONOMICS WAS INCREASING OR DECREASING 







Home llconomics Enrollment., 




Grade Levels 


Increasing School 
Enrollment 
n % 


Decreasing School 
Enrollment 
n % 


Totffl. Enrollment 
Sanple 
n % 


Seventh grade 
None 


81^ 


93.0 


1,151( 


92.0 


■ 

1,969 


92.1( 


Some 


17 


lo9 


28 


2.2 




2.1 


Year 


hh 


5.1 


72 


^.8 


116 


5.5 


Total 


876 


100.0 


i,251( 


100.0 


2,130 


100.0 


Eighth grade 














None 


767 


87.6 


1,058 


m.h 


1,825 


85.7 


Some 


25 


2.8 


88 


7.0 


113 


5.3 


Year 


8I|. 


9.6 


108 


8.6 


192 


9.0 


Total 


876 


100.0 


lj251( 


100.0 


2,130 


100.0 


Ninth grade 
None 


30U 


3lt.7 


369 


29. i( 


673 


31.6 


Some 


lU 


1.6 


19 


1.5 


33 




Year 


558 


63.7 


866 


69.1 


l,h2li 


66.9 


Total 


876 


100.0 


l,251t 


100.0 


2,130 


loo.d 


Tenth Grade 














None 


U66 


53.2 


632 


5o.l( 


1,098 


. 51.6 


Some 




.6 


17 


l.U 


22 


1.0 


Year 


h0$ 


1(6.2 


605 


1(8.2 


1,010 




Total 


876 


100.0 


1,251( 


100.0 


2 ^ X3O 


100.0 


Eleventh grade 














None 


576 


65.8 


895 


71.1( 


l<>h71 


69.1 


Some 


7 


.8 


21 


1.6 


28 


1.3 


Year 


293 


33.h 


338 


27.0 


631 


29.6 


Total 


876 


100.0 


1,25U 


100.0 


2,130 


loo.d 


Twelfth 'grade 














None 


582 


66.1). 


929 


7l(.l 


1,511 


70.9 


Some 


17 


2.0 

31.6 


22 


1.7 


39 


1.9 


Year 


277 


303 


2l(.2 


580 


27.2 


Total 


876 


100.0 


i,s5k 


100.0 


2,130 


100,0 







Grades 

The girls from both groups who had ha,d home economics had a k*kh (between 
’’about equal B^s and C’s” and ’’mostly B’s” categories) all-school-subject gmde 
average. The girls from decreasing-enrollment. schools who had not had home 
"economics in high school had a i|,02 average (’’about equal B’s and C’s”), and the 
gdrls from increasing^enrollment schools who had not had home economics had ^ 
all-school-subject grade of 3<.ii0 (between ’’mostly C's” and ’’about equal B’s and 
C’s«). 



Students from both enroHmait groups had larger percentages of Icwer grades 
in all-school-subjects and in home economics when they had had more than two 
years of home economics at the high school level. 

Increasing-Enrollment Schools 

As can be noted from Table students from increasing -enrollment schools had 
the highest percent of A’s in all -school subjects when they had had home economics 
in junior high only. The second highest percent of A’s was achieved whai they 
had had home economics in the 9th grade only. The highest percent of A’s in home 
economics was achieved by ti:ie group of students in increasing -enrollment schools 
when thesf had had home economics in the 9th grade only. 



Decreasing-Enrollment Schools | 

Students from decreasing-enrollment schools had the highest percent oT A’s 
in all-school-subjects when they had had home economics at the junior-hi^ ani 
the 9th grade levels. The highest percent of A’s in home economiBs^was achie-ved r 
by the students who had had home economics in the 9th grade only. | 

f- 

!'• 

Summary, Grades Eeceived 5 



Students who had had some home economics had higher all- school- subject grade j 

averages than students who did not take home economics. The students who had the I 

highest all-school grade usually had some home economics at the upper level of 
junior hlL^ and/or at the 9th grade level in high school. Generally speaking, 
there was a higher percent of A’s and B-A*s given iiti home economics than in other 
> subjects taken in high school. 

\ 

h ■ 

I I 













•• X3 •“ 

TABLE U 

ALL-SCHOOL-SUBJECTS AND HOME ECONOMICS GRADE-POINT AVERAGES FOR STUDENTS FROM 
INCREASING- AND DECREASING-EimOLLMEfJT SCHOOLS ' HAVING TAKEN VARYING 

AMOUNTS OF HOME ECONOMICS 



Amount of 
Home Economics 



Girls with some 
home economics 
in junior high 
Increasing 
Over-ali average 
Home Ec. average 
Decreasing 
Over-all average 
Home Ec, average 



Girls with junio:p 
high and 9th 
grade home eco- 
nomics only 
Increasing 
Over-all average 
Home Ec, average 
Decreasing 
Over-all average 
Home Ec, average 



D 

n % 



0 

0 

0 

0 



D-C 



n 



Girls with 9th 
grade home eco- 
nomics only 
Increasing 
Over-all average 
Home Ec, average 
Decreasing 
Over-all average 
Home Ec, average 



Girls with 9th 
and 10th grade 
home economics 
only 

Increasing 
Over-all average 
Home Ec, average 

Decreasing 
Over-all average 
Home Ec, average 



a 

0 

0 

0 



1 . 

1 



1 ;6 
0 



0 

0 



1 , 

2XQ 



0 

0 

2 

0 



2.8 



1 3.7 
0 

2 k.9 
0 



7 

1 

7 

1 



5.^ 

.8 

3.9 

.6 



I|. ^«1 
0 



515 



7.9 
7 3.6 



Grade -Point Average 






C 

n % 



2 

1 

9 

2 



8.7 

8,3 

12.7 

3.8 



2 

h 

h 



l.h 

17.9 

9.7 

9.7 



11^ 

13 

21 

16 



10,9 

10.2 

11,7 

9.1 



C-B 



n 



B 

n % 



5 

0 

18 

9 



21.7 



2$,k 

17.0 



9 

2 

8 

h 



33.3 

7.0 

19 .^ 

-Ill 



8 

5 

29 

22 



10,1 

6,2 

1^.2 

11,5 



32 2^,0 
26 20,3 



2 

13 

11 



8.7 

33.3 

18.3 

20.8 



8 

9 

12 



29.7 

17.9 

22.0 

29.3 



B-A 

n % 



9 39.2 

^ itl.7 



16 

13 



22.5 

2lj.5 



k 

8 

8 

9 



lit. 8 

28.6 

19.5 

22.0 



lt2 

2l|. 



23 .^ 

13.7 



21 

10 

30 



26,6 

12.5 

28.3 

15.6 



23 

19 

lt2 

33 



18.0 
lit. 8 

23 .^ 

18.9 



10 

21 

31 

lilt 



12.7 

26.2 

16,2 

22.9 






27 

28 

37 

37 



21.1 

21.9 

20.7 

21.1 



26 

29 

lt8 

36 



32.8 
36.3 

25.1 

18.8 



A 

n % 



5 21.7 
2 16.7 



13 

18 



18.3 

3lt.0 



3 

8 

10 

12 



11.1 

28.6 

2l|..lt 

29.3 



2lt 

ItO 

29 

6I1 



18,7 

31.2 

16.1 

36,6 



10 

15 

i3 

51 



12.7 

18.8 

6.8 

26.6 



Total 

n 



23 

12 

71 

i3 



27 

28 

Itl 

_il 



128 

128 

179 



79 

80 

191 

192 












mm ]|J( m 



TABLE k (continued) 



Amount of 
Home Economics 


(Jrade-Point Average 




D 

n % 


D-C 
n % 


c 

n % 


C-B . 
n % 


B 

n '% 


B— A 
n % 


A 

n % 


rot. 

I 


Girls with more 
than two years 
of home eco- 
nomics in hi^ 
school 

Increasing 
Over-alf average 
Home Ec. average 
Decreasing 
Over-all average 
Home Ec. average 


1 *2 

0 

6 1.1 
1 *2 


28 5.9 
3 .7 

Ul 7.2 
9 2.0 


85 17.9 
15 3.6 

79 13.9 
3U 7.5 


159 33.3 
8lt 19.9 

llt8 26.1 
61t llt.O 


9lt 19.9 
|1» 23.7 

101 17.8 
93 20.1i 


78 16 *^ 
121 28.7 

U$ 20*2 
U3 2U.8 


29 6.1 

99 23.lt 

78 13.7 
lll2 31.1 


& .. 

|: , 

t': . 

1 ,., 

t; 

lt7lt 1 

ll22 1 

1' 

368 r 

!t36 1 


Girls with junio: 
high and more 
than two years 
of home eco- 
nomics in high 
school 

Increasing 
Over-all average 
Home Ec* average 
Decreasing 
Over-all average 
Home Ec* average 


0 

0 

0 

0 


5 7.1 
1 l.U 

15 12.3 
It 3.2 


13 18.6 
1 l.lt 

23 18.9 
10 8.1 


21 30.0 
13 18.3 

36 29.3 

22 17.9 


12 17.1 
16 22*^ 

21 17.2 
31 2^*2 


16 22.9 
22 31.0 

21 17.2 
28 22.8 


3 ho3 
18 25. It 

6 I|*9 

28 22.8 


t- 

t; 

t 

1 : 
1 ■ 

1 * 

<t 

w' 

r 

S' 

■70 

71 1: ■ 

I. 

122 

123 1^ 

fr 

I- ' 

|v, 

Iv 



&; 




Factor : Quality of ^ Home Economics Program | 



In the research pro^ject the quality of the home economics program was judged | 
by the learning acknowledged by the students , (in subject matter^ in needs y 

in social and emotional development, etoj, by the physical facilities available | 

for laboratory and other types of learning settings, by the attractiveness of home | j 
economics for girls with a range of intellectual abilities, and by the effective- | ; 

ness of the home economics teacher in the educational environment* y 

■ ■ ■ 

Student Response .... fj 

” jj Qf Questionnaire vj 



In Part II of the questionnaire, which was completed by the students who 
had elected to enroll in home economics in high school beyond that which was 
required, five items were related to the quality of the program* Tabl^ 5 is a 
summary of the findings* 

These five items related to the quality factor received the greatest re- 
sponse from the students in both of the enrollmait groT^s* 







1 ^ 




T^IE ^ 

RANKED RESPONSE TO THE FIITE QUALITY ITEMS ON PART II 
FROM BOTH ENROLLMENT (BOUPS WITH HOME ECONOMICS 

IN HUH SCHOOL 



OF THE QUESTIONNAIRE BY STUDENTS 
BEYOND THE REQUIRED AMOUNT 



Item 


Description 


Enrollment 




Increasing 


Decreasing 


Rank 







Percent 


Percent 


13.90 


Was of value now and will be helpful in 
the future 


68.0 


57.0 


1 


13.91 


Learned the things I needed to know 


65.0 


55.0 


2 


13.89 


Home economics is good preparation for 
marriage 


itO.O 


3U.0 


3 


13.88 


Gave us the opportunity to develop 
leadership 


39.0 


30.0 




13.92 


Was a challenging course 


30.0 


22.0 





In Table 2 ^ in the Appendix, it can be observed that the percent of students 
from inc rea,sing*"enrollrtient schools who responded to these five items was signifi- 
cantly greater than the responses made by girls from decreasing-enrollment schools. 

Part III of Questionnaire 

For those students who decided not to enroll in home economics in high school 
beyond -fahat which was required, there were ten items in Part III of the student- 
questionnaire for them to check which related to the factor of quality of the home 
economics program. Table 6 contains a summary of the findings. 
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TABLE e 

HANKED RESPONSES OF STUDENTS FROM BOTH ENROLIMT GROUPS TO THE TEN QUALITY ITEMS IN 

PART III OF THE QUESTIONNAIRE 





> 


Enrollment 




Item 


Description 


Increasing 


Decreasing 


Rank 






Percent 


Percent 




17.110 


Other courses were more interesting 


10.0 


18.0 


1 


17. 11^ 


Can learn homemaking at home 


8.0 


12.0 


2 


17.112 


Too much teaching of the things I know 


2.0 


8.0 


3 


17.113 


Not interested in the material covered 


3.0 


^.0 


k 


17.117 


Home economics is not a very challenging 
course 


2.0 


6.0 


5 


17.109 


Not much choice in what I want to 
study 


1.0 


li.O 


6 


17.11); 


Material learned is of little value 
to me 


0.3 


3.0 


7 


17.13^ 


Has too many outside activities 


1.0 


2.0 


8 


17.111 


Classes are too crowded for the space 


0.1; 


2.0 


9 


17.108 


Equipment and the room are out-dated 


0.2 


1.0 

1 


10 



.1 , ■ • 

i The larger percent of students who checked tliese items was from schools with 

j decreasing enrollment in home economics. The percent of response on most of these 

I ten items was low. Bnt, these qualities were influencial to a small ipercent of 

I the students and more so to the group of students from decreasing-enrollumt schools. 

I 

I Girls from decreasing-enrollment schools checked these ten items in signifi- 

I cantly greater numbers than did girls from increasing->enrollment schools. (Appendix, 

i Table 26.) 

k 

I Part I of Questionnaire 



•’Topics** in Home Economics 

Part I of the student questionnaire had 7k Topics related to objectives in 
eight areas of home economics subject matter. The students were to check each 
item as to the ’’Amount of Help” they had received in high school on each of these 
Topics, and if they ”Wish for Some or More.” 




“» X7 “* 






Seven Topics ranked highest in the “Much” help recieved for all of the students 
in the study » The first five Topics were within two areas of home economics 
(clothing-and-grooming and foods-and-nutrition)<, These Topics were ranked highest 
by . students. (35 to 1*3 percent response)® The Topics were: 



Topic Number 

2ol2 

2ol0 

3.20 

3o21 

3.25 

7.61 

7.63 



, ’ Description Increasing 

“Making myself well«groomed and attractive” 'Z 



“Caring for clothing -- keeping clean 
and neat, laundering, mending” 

“Cooking food” 

“Serving food” 

“Ijearning about the food I need every 
day” 

“Getting along well with friends” 
“R?eparing for marriage” 



j 

7 

j 



Decreasing 

J 

J 

J 



Five other Topics received the fewest number of checks in the “Much” help 
column. These Topics were: 



Topic Number 

1.5 

2.17 

3.28 

6.51 

7.59 



Description 

“Finding out about groups In the com- 
iiiunity that work ■s-ji th ch|.ldren“ 

“Making drapeiles, slipcovers, etc., for 
the home” 

“Preparing and serving foods from dif- 
ferent coimtries” 

“Learning about housing in the community” 

“Finding out about community agencies 
that he Ip families” 



Increasing D ecreasing 



J 

J 



These five Topics were also checked with a high response (36 to 50 percent) in the 
“None” category on the questionnaire by both groups. 



7 '■ ■■■» 
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Ten to li| percent of the students checked the **Wish for Some or More*' and **Nons" 
combination categories on the following Topics: 



Item Number 



1.6 

2,17 



Description 

"Caring for mother after baby is bom" 



Increasing Decreasing 

J J 



"Making draperies, slipcovers, etc., for 
the home" 



3.28 



"Preparing and serving foods from dif- 
ferenb countries" 



1.7 

6.53 



"Caring for mother and baby" 



y 

y 



y 

y 



"Painting, refinishing, or malting over 
furniture" 



1.8 



"The responsibilities of a baby sitter" 



J 



¥hen the data were analyzed for the students who had had some home economics 
in high sdnool and whether or not they checked the "Wish for Some or More" column, 
it was found in both enrollment groups that there were significantly higher mean 
values for the 7li- "Topics" achieved by students who did not check this column. 

When the students had had.no home economics in high school, there were very few 
significantly different mean values (10 for the increasing and 11 for the decreasing- 
enrollment groups) between the students who checked or did not check ttie "Wish for 
Some or More" columno Thus, it appeared as if the students from both enrollment 
groups with some home economics were satisfied with the amount of help received in 
home economics as judged by the response to, the 7k "Topics" for the gxoup with the 
higher averages did not check the **Wish for Sorre or More" column on the questionnaire, 



Twenty significantly higher mean ’'Topics" were achieved by the increasing- 
enrollment group when the students from both enrollment groups did not check the 
"Wish for Some or More" column. There were 23 significantly higher mean "Topics" 
in the incroasj.ng-enrollment gi’oup vjhen the students from both enrollment groups 
checked the "TAfish for Soirie or More" coliimn. The greatest number of significant 
difference "Topics" were in the Foods and Nutrition and the Clothing and Grooming 
areas of home economics. 



When the students had had some home economics and checked the "\risu for Some 
or More" column on the questionnaire, there were 19 of the 7i^ "Topics" with signifi- 
cantly higher mean values in the increasing-enrollment group. .When the students 
had had some home economics and did not check the '*V/ish for Some or More" column, 
there were ten signii'icantlj/ higher means achieved by the increasing-enrollment 
group. 



The mean values were oonrputed for students from increasing- and decreasing- 
enrollment groups in different categories of home economics taken. Tables 27 
and 28 in the Appendix summarise the findings. The ranking of the ei.ght highest 
mean val.ues for the 7h "Topics" by different categories can be noted in Tables 7 
and 8. 
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TABLE 7 



MEAN VALUES FOR THE HIGHEST RANKING "TOPICS** FCR ALL STUDENTS AND FOR STUDENTS. WITH 

SOME HOME ECONOMICS AT THE DIFFERENT LEVELS 



All Students 


■ Some Home Economics 


X 


TodIo 




Level(s) 


Topic 


3.15 


2,12: Making niQrself well-gropmed 


3*78 


7,8, & 9 


2,12: Making myself well- 




and attractive 






groomed and attract: 


3.07 


2.10: Caring for clothing 


3.56 


7,8, & 9 


3 . 29 s Being well-mannered 


3.0lt 


3.20: Cooking food 






at the table and as 


3.01 


3.25s Learning about the food I 






hostess and guest 




need each day 


3.33 


9 and 10 


2,10s Caring for clothing 


0 

CN 

• 

Cvi 


3.29: Being well-mannered at the 


3.33 


7,8, &■ 9 


3.20: Cooking food 




table and as hostess and 


3.29 


10, 11, 






guest 




&/or 12 


2,12: See above 


2.89 


7.62: Planning for family rec- 


3.27 


9 and 10 


2,12: See above 




reation and entertaining 


3.21 


9 and 10 


3.20: See above 


2.88 


3.21: Serving food 


3.20 


9 and 10 


2.11: Making clothing 


2.86 


7.6O: Getting along well with 










family members 









TABLE 8 



MEAN VALUES FOR THE HIGHEST RANKING "TOPICS** WITH THE LEVELS OF HOME ECONOMICS TAKEN 

FOR THE INCREASING- AND DECREASING-ENROLLMEMT GROUPS 



Increasing 


Decreasing 




1 Levels 


Topic 


-_1 


1 Levels 


Topic 


h.00 


7 , 8 & 9 


3.29: Being well-mannered 


3.63 


7, 8 & 9 


2,12; Keeping rayself well- 






at the table and as 






groomed and attractii 






hostess and guest 


3.50 


7, 8 & 9 


2,11; Making clothing 


3.93 


7, 8 & 9 


2.12: Keeping ray f?e If well- 


3.39 


10,11 or 








groomed and attrac- 




12 


2,12: See above 






tive 


3.38 


7, 8 & 9 


3.20: Cooking food 


3.il2 


7, 8 & 9 


6.5i|.: Selecting colors and 


3.38 


7, 8 & 9 


3.21: Serving food 






furnishings for the 


3.2t 


9 and 10 


2.10; Caring for clothing 






home 


3.2lt 


10,11 or 




3.38 


7 and 8 


1.9 s Learning the meaning 




12 


2,10: See above 






of discipline for 


3.2lt 


10,11 or 








children 




12 


3.20; See above 


3.37 


9 and 10 


2ol2: See above 








3.36 


7, 8 & 9 


3 . 2 ) 4 .; Managing time. 












energy, and money in 












planning, preparing. 












and serving family 












meals 








3.32 


9 and 10|3.21: Serving food | 









I 



t .: 
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The ’’Topics’’ where students acknowledged the greatest amount of help received 
were in the areas of Clothing and Grooming and Foods and Nutrition» It can be noted 
from Table 8 that the greatest range of objectives or ’‘Topics” was acknowledged by 
the increasing-enrolUment group and especially by the groip of students who had had 
home economics at the Tth^ 8th, and 9th grade levels or the 7th and 8th grade levels. 
The group from the decreasing-enrollment schools seemed to acknowledge the most help 
received in the ’’Topics” that were skill -centered . 



The number of students that fell into the category involving the . 7th, 8th, and 
9th grade levels of home economics taken was very small. (Table it)* The fact of 
high and low means for these groups can also be noted in Table 28. Thus, for a very 
small number of students who had home economics at the 7th, 8th, and 9th grade levels, 
the students listed the ’’Topics” as having received much help. 



Areas of Home Economics 



As can be noted from Table 8, there were five areas of home economics where the 
means of the increasing-enrollment schools were significantly higher than the means 
of the decreasing-enrollment schools for those students who had had some home eco- 
nomics. These areas were; Child Growth and Development, Clothing and Grooming, 
Foods and Nutrition, Housing and Home Furnishings, and Consumer Education# 



TABLE 9 



DIFB’ERMCE OF MEANS FOR THE EIGHT HOME ECONOMICS AREAS BETWEEN GIRLS FROM, INCREASING- 
AND GIRLS FROM DECREASING-ENROLLMm SCHOOLS WHO HAVE HAD HOME ECONOMICS 

AT SOME GRADE LEVEL 







it 






I 
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The mean values for the eight, areas of home economics were ranked bv different 
categories m Tables 9 and lOo The Foods and Nutrition area had the higLst mean 
values in all of the various categories « With the exception of the decreLLg- 
enrol^^t g^up, the means of the Clothing and Grooming area ranked number 2* For 
students in the study and for all of the students from the increasing- 
^d the decreasing-enrollment schools, the Health of the Family area ranked 3^^ 

enrollment groups and with some home economics 
taken, the Home Management area ranked number 3<, 

All of the areas had means or averages that ranged from 2o09 to 2o8^* There- 
stvdenta by their scores on the 7h "Topics" made averages that 
showed students acknowledged "Some" to "Mach" help received in the eivht areas of 
home economics* 



TABIE 10 

MEAN lALUES AND THEIR RANKS FOR THE EIGHT HOME ECONOMICS AREAS 



Rank 




■ 1 , - • , 

All Students 


''' t ' 1 in 'll 'll '1 i L . 

•Increasing group 


i • Decreasing cTvin'n 




X 


Area 


tmma 

X 


I Area 


Q MM 

1 ^ 


! Area 


1 


2.36 


Foods and Nutrition 


2*63 


1 Foods and Nutrition 


2.50 


i * 

Foods and Nutrition 


2 


2.W 


Clothing and Grooming 


2.55 


Clothing and Grooming 




Family Relationships 


3 


2.1(6 


Health of the Family 


2.i^8 


Health of the Family 


2oi^3 


Health of the Family 


h 


2.1(5 


Family Relationships 


U.hl 


Family Relationships 


2ol|.l 


Clothing and Groomini 




2.ia 


Home Management 


2.1^6 


Home Management 


2«37 


Home Management 


6 


2.26 


Child Growth and 
Develc^ment 1 


2.31 


Child Growth and 
Development 


2.21 


Child Growth and 
Development 


7 


2ol9 


Consumer Education f 


2c 26 


Consumer Education j 


2.21 


Consumer Education 


8 


2el^ 


Housing and Home [ 

Furnishings I 


2c21 


Housing and Home 1 

Furnishings [ 


2e09 


Housing and Home 
Furnishings 



The coefficient correlation was used to determine the degree of relationship 
e ween •&e eight home economics areas, the eight home economics areas, all-school- 
grade and home economics grade, and all-school-grade and home economics grade* For 
both enrollment groups, with and without home economics^ there were positive re- 
^ong all of the areas of home economics that were significant beyond 

cmsl'^wT! (Apendix, Tables 29 and 30.) Thus, the students checked rator 
consistently in all areas as to the amount of help acknowledged in home eoonomios. 






r."r’ 






















Ths students -wilth home economics in hi,gh school in both enrollment groups had 
positive-related grades with all-school-subject grades that were significant beyond 
the .01 level. As students achieved higher gra.des in all-school-subjects, liiey 
also achieved highers grades in home economics® 



In both airollment groups when the students had some home economics in high 
school, there were significant positive relationships (the .01 level) between the 
Clothing and Grooming and the Foods and Nutrition areas and home economics grades 
received. In the increasing-enrollment group, liiere was also a positive significant 
relationship for the Child Development area and home economi.es grade average. 



With only one exception, the all-school-subject grades were negatively related 
to the amount of help acknowledged in the eij^t areas of home economics. The 
degrees of help acknowfledged by students had significantly negative relationships 
With all-school-subject grades for thes 



1. Increasing group, with home economics, in the areas of Child Growth and 
Devalopment, Home Management, Housing and Home Furnishings, Family Relation- 
ships, and Consumer Education 



2. Decreasing group, with home economics, in the areas of Child Growth and 
Development, Clothing and Grooming, Home Management, Housing and Home Furnish- 
ings, Family Relationships, and Cons'umer Elducation 



3. Increasing group, without home economics, in the areas of Child Growth and 
Development, Clothing and Grooming, Foods and Nutrition, Home Management, 
Housing and Home Furnishings, and Consumer Education 



ko Decreasing group, without home economics, in the areas of Child Giwth 
and Development, Clothing and Grooming, Foods and Nutri.tion, Home Management, 
Housing and Home Furnishings, and Consumer Education. 



In the increasing-enrollment group, the students without home economics in 
high school checked the amoun.t of help received in the Consumer Education area 
so that a posit3.v3ly significant relationship with all-school-subject grade was 
established. 



There were no tests of significance used to determine the degree of differences 
among the eight areas in home economics when the students checked or did not check 
the ’•Wish for Some or More” column, and when vaiying levels of home economics were 
taken. Figui'es 2 through 9 in the Appendix point out the general picture for these 
categories. 



It can be noted thats 



1. In general, the students who did not check the ”Wish for Some or More” 
column had higher means than the group of students who checked the column. 



2. The greatest variability in means in the areas occurred in the group 
that checked the ’Wish for Some or More” column® ' 



3. The greatest spread of means for the two-enrollment groups (’’Wishers” and 
”Non-wishers” ) occurred in the category of 7th, 8th, and 9th levels of home 
economics taken. 



Ij.* The highest mean values and the levels of home economics taken were? 



i i 



? ■? 







Qii 
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Increasing 



Decreasing 



Area 


Checked Non-wishers 


Levels 


Checked 


Non-wishers 


Levels 


Child Dev. 


7 


J 




10,11 or 12 
9 and 10 


y 


J 


10,11 or 12 
9 and 10 


Clo,& Gro. 


j 


J 




7> 8 and 9 
9 and 10 


y 


J 


Some 

^ 9 and 10 


Foods & Nut. 


j 


J 




7, 8 & 9 
9 and 10 


y 


J 


Some 

9 and 10 


Health 


J 


J 




7, 8 and 9 
9 and 10 


y 


y 


7 and 8 
9 and 10 


Home Mgt. 


J 


J 


% 


7, 8 and 9 
9 and 10 


y 


y 


Some 

9 and 10 


Housing 


J 


J 




Some 

10,11 or 12 


y 


y 


Some 

9 and 10 


Family Rel. 


J 


>/ 




7 and 8 
Some 




y» 


7 and 8 
9 and 10 


Consumer Ed. 


J 


J 




Some 

7, 8 and 9 


J 


y -if 


7 and 8 
9 and 10 



Designates highest mean for each area. 



Summary of Student Responses to the Quality Factor 

lo Students from increasing-enrollment schools in significantly larger numbers 
took home economics because it: a) was of value now and helpful in the future; b) 

gave tiiem the opportunity to learn. things they needed to know; c) was good preparation 
for marriage; d) gave them a good opportunity to develop leadership; and e) was a 
challenging course. 

2. Students from decreasing-enrollment schools in significantly larger portions 
did not take home economics in high school (beyond what was required) because: a) 

other courses were mor© interesting; b) can learn homemaking at home; e) too much 
teaching of "the things I know ; d) not interested in the material covered; e) home 
economics is not a very challenging course; f) not much choice in what I want to 
study; g) material learned is of little value to me; h) has too many outside activi- 
ties; i) classes are too crowded for the space, and j) equipment and the room are 
out-dated. 

3# , Of the 7h Topics in Part I of the questionnaire, students from both enroll- 
ment groups checked that they had received "Much” help in three of these Topics: 
a) Making myself well— gi*ociiied and attractive^^ ; b) ^^Caring for clothing — *• keeping 
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clean and neat, laundering, mending’* 5 and c) “Godking food". As can be noted, j 1 

I these three Topics are related to the clothing-and-groorning area and the foods- I . 

i and-nutrition area of home economics » The students also checked these items \ \ 

I hipest in the **Wish for Some or More’’ column* | 

j] I|.o Bioth enrollment groups checked that they had received the least help in ? 

:i three Topless a) Finding out about groups in the community that work with children”; 

b) ’’Making draperies, slipcovers, etc*, for the home”; and c) ’’Preparing and serving } 

foods from different countries o” Ten to Ih, percent checked, the ’’Wish for Some, or I' 

;| More” column for the last two Topics — one in the clothing-and-grooming area, and | 

1 one in the foods -and-nutrition area of home economics* f 

1 . 

} $0 The highest means for the 7h ’’Topics” in home economics for all students 

1 were: a) ’’Making myself well-grdomed and attractive; b) ’’Caring for clothing”; 

I c) ’’Cooking food”; and d) ’’Learning about the food I need each day*” The mean 

values for these four ’’Topics” ranged from 3o01 to 3ol5 which designates that students 
acknowledged that had received ’’Some” help on each of the ’’Topics”. These ’’Topics” 
were in the Clothing and Grooming and Foods and Nutrition areas. 

6, Students fiTom increasing-enrollment schools who had had home economics 
s ranked the following Topics highest: a) ’’Being well-mannered at the tabls and as - . 

I a guest; b) ’’Keeping myself well-groomed and attractive”; c) ’’Selecting colors and 

j furnishings for the home”; and d) ’’Learning ttie meaning of discipline for children.” 

:| The means were sufficiently high to show that these students acknowledged from ’’Some” ^ 

to ’’Much” help received for each of these Topics* [ 

Most of these high means came from questionnaires of students who had had home 
economics in the 7th, 8th, and 9th grades or at the 7th and 8th grade levels# | 

These ’’Topics” were in Idie Foods and Nutrition, Clothing and Grooming, Housing and 
Home Furnishings, and Child Growth and Development areas of home economics# 

j 7o Students from decrees ing-enrollment schools who had had home economics in 

I schools who had had home economics in school ranked the following ’’Topics” highest: 

1 a) ’’Keeping myself well-groomed and attractive”; b) ’’Making clothing”; c) . ’’Coding 

food”; and d) ’’Serving food.” These ’’Topics” had means sufficiently high to see 
i that students acknowledged receiving from ’’Some” to ’’Much” help for each of them. 

The levels of home economics that i^rere taJsen by students to obtain these high 
means were the ?th, 8th and 9th combination of home economilcs and -the 10th, 11th 
and/or 12th grades combination. These high means ’’Topics” were in the Clothing f « 

and Grooming and Foods and Nutrition areas of home economics. ( . 

8. In five areas of home economics the means were significantly higher for 
; the increasing-enrollment group when the students had had home economics in high f 

i school. 

I 9# T!he Child Growth and Development, Consumer Elducation, and Housing and Home j : 

I Furnishings areas of home economics ranked lowest in amount of help acknowledge in I 

the study# f 




w 
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Principal Response 

The factor of quality of the program in home economics ranked first in number 
i of responses made by principals,, The 111 reactions of the principals regarding the 

j influence of the quality of the program on the election or non-election of home 

economics were I|.loi|. percent of all reactions made by the ^2 principals. (Table 11.) 
! Seventy-eight of the total responses percent) indicated that the "goodness” 

I of the quality of the program influenced students to elect home economics. Thirty- 

j three of the 111 reactions (27*3 percent) of the principals indicated that lack of 

j quality influenced the students not to take home economics. 

Nineteen of the reactions indicated that the personal qualities of the teacher 
and the teaching procedure the teachers used were important factors influencing the 

j student to elect home economics. Eight of the gipup praised their teachers for 

I having desirable personal qualities;^ and 11 said that the teaching procedures of 

5 their home economics teachers were excellent. 

>1 

f 

I Another group of 18 statements made by the ^2 principals revealed that enroll- 

i ment was, low in their schools, and they concluded that a lack of desirable personal 

qualities and a lack of good teaching procedures influenced the enrollment in home 
economics in their schools. 

i The principals made a total of I4.I statements concerning the worthwhileness 

; of home economics subject matter in meeting the students' present interest and 

I needs, in helping prepare them for marriage,^ and in preparing them to meet other 

I future responsibilities. 

Summary of Quality Statements by Principals 



The principals wrote more statements related to the quality of the program 
I than to arjy other factor. Seventy-eight of the 111 rsi^ponses were of qualities in 

the program that attracted students to take home economics. Teaching procedures 
' and personal qualities of the home economics teachers greatly influenced enrollments, 

I according to these principals. 

I The responses of the principals indicated that the subject matter taught was 

I also influencing enrollment in home economics. They saw quality in subject matter 

I when students were prepared for ■ marriage, learned basic skills, an.d when the needs 

i and interests of the students were met. 

! Teacher Response 

I Eighty-six statements were written by home economics teachers which related to 

j the quality of the program and its effect on students electing to enroll or not t,o 

1 enroll in home economics in high school. This response gave a rank of 1 to the 

number of times this factor was listed. (Table 12.) 



I 
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A total of 70 responses from home economics teachers indicated that the quality 
of the program was the outstanding factor which they believed inf luenced students 
to elect home economics. The teachers placed little or no significance to the 
importance of personal qualities and teachi.ng procedures of the teacher as being 
influential toward enrollment. Rather, they felt home economics subject matter 
itself had the most influence on the girls* electing to enroll. 






TABIE 11 



PACTCHS INFLUENCING ELECTION OR NON-ELECTION QF HOME ECONOMICS IN HIGH SCHOOL, AS 

INHE GATED BY $2 ERINCIPAL5 



Factors 


Influence on Home Economics 
Enrollment 


Total 


Favorable 


Unfavorable 


n % 


ii % 


. n % 


!• Junior High 




2 1,6 




II, Pressures 


•• 






A. Individuals 








1, Home economics teachers 


10 


-- 


10 


2* Parents 


k 


6 


10 


3, Peer group 


3 


1 


k 


It, Other school personnel 


h 


2 


6 


. 5. Self, (I lUee) 


m 


- 


- 


6, Prestige 


«• 


- 


-. ' 


B, Home Economics career 








planned 


3 


1 


h 


C, Easy « improve grade average 


2 


1 


3 


D, Science requirement 


it 


9 


13 


E, Background for many fields 


*0 


mm 


- 


F, Other career planned 


m 


3 


3 


G, Meeting college requirements 


- 


11 


11 


H, Increased requirement for 






, 


graduation 


1 


k 




Total 


31 21,7 


38 31.1* 


69 25, 7 


III, Schedule 








A* Increased requirement for 








graduation 


1 


- 


1 


B, Preference of other fields 


2 


13 


1^ 


C, Science requirement met 








with Home Economics 


1 


- 


1 


D, No conference period 


m 


- 


m 


E, More subjects offered 


- 


6 


6 


F, Additional period in day 




- 


m 


G, Not much other choice 




- 


m 


H, Schedule conflicts 


1 


6 


7 


Total 


5 3>^ 


2^ 20.7 


30 11,2 


IV, Quality of the Program 








A, Teacher 








1, Personal qualities 


8 


6 


11* 


2, Teaching procedures 


11 


12 


23 


a. Interesting 


(2) 


(9) 




b. Challenging 


(3) 


- 




c. Variety in experience 


(3) 


- 




d# Well-planned 


(3) 


(3) 














TABUS 11 ( conliinued) 



IV, 



VI. 






Quality of Program (continued) 

B. 



C. 



D. 

E. 



F. 

G. 

H. 

I. 



V. 



Patterns 
A. Requirement 
Junior hi^ 

Majority take 

Glasses filled to capacity 
More needs to be offered 
Classes include boys 

Total 



B. 

C. 

D. 

E. 

F. 



Attitiuies 
A. People 

1. Parent 

2. Home economics teacher 
3* School personnel 
it. Peer group 
Concerning the program 
!• Easy 
2* Popular 

Total 



B. 



VII. Unclassified 
Total 



Favorable 



Home economics subject matter 
1. All pl:^ses 

2# Preparatxon for marriage 
3# Likesj, interests^ needs 
It* Different 
5# Valuable in future 
6* Skills 
Enrichments 

1. F*H«A. 

2* Adult 
Laboratory 

Personal development 
1* Leadership 

2. Practical 
Home projects 
Summer en5)loyment 
E^tpense 
Hard 

Total 



Total 



78 



143 10p*G 



Unfavorable 


1 Total 




1 *** 


[' ‘ -mm 


7 


3 


1^ 




2 


- 


13 




11 




2 


• 




8 


1^ 


m 


2 


1 


3 


- 


2 


- 


1 w* 


«■» 


I 


1 


1 


33 27.3 


1 111 41.4 


2 j 


7 




1 






- 


5 




6 


1 


1 1 


7 5*8 


20 7.5 




09 






-* 1 


3 


1 


1 


1 1 


1 


1 


3 


1 


3 


7 


15 


16 13.2 


31 11.6 


0 


h 1.5 


121 100.0 


268 100.0 
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TABLE 12 



FACTORS INFLUENCING ELECTION OR NON-ELECTION OF HOME ECONOMICS IN HIGH SCHOOL AS 

INDICATED BY 69 HOME ECONOMICS TEACHERS 



■ .'i 
J 

^:;3 

1 



Factors 


Influence bn Home Economics 
Enrollment 


Total 


Favorable 


Unfavorable 


H «ii 


n % 


n ^ 


n - 


I. Jimior-high home economics 




«• mm 


tm M 


II# Pressures 








A. Individuals 








1# Horae economics teacher 




1 


1 


2 . Parents 


k 




ij. 


3. Peer group 


2 


1 


3 


it# Other school personnel 


k, 


$ 


9 


5# Self (I like) 




mm 




6 # Prestige 




mm 




B, Home economics career 








planned 


3 


•m 


3 


C# Easy - Improve grade average 


1 


mm 


1 


D# Science requirement 


« 


9 


9 


E# Background for many fields in 








college 


1 




1 


F. Other career planned 


•1 


3 


3 


G. Meeting college requirement 




3 


3 


H. Increased requirement for 








graduation 


■ 


9 


9 


Total 


1^ 13#5 


31 3l^.lt 


k6 22.9 


HI# Schedixles 








A. Increased requirement for 








graduation 


' 2 


7 


9 


B. Preference of other fields 




8 


8 


C. Science requirement met 


3 


3 


6 


D. No conference period 




1 


1 


E# More subjects offered 


pm. 


2 


2 


F# Additional period in day 


1 




1 


G. Not much other choice 


2 


1 


3 


H# Conflicts 


tat 


h 


h 


Total 


ICMI 

[ « 

CO 


26 28.9 


3l» 16.9 


IV. Quality of the Program 








A. Teacher 


l«4 


pet 




1# Personal qualities 


' .. 


1 


1 


2# Teacliing procedures 




mm 




a# Interesting 


3 


• 


3 


b# Challenging 


2 


• 


2 


c# Variety in experiences 


2 




2 


d# Well planned 


m- 


1 


1 



I 


















V. 
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TABLE 12 (continued) 
IV. Quality of Program (continued) 

B. 



Home economics subject . 
matter 

1, All phases 

2. Preparation for marriage 



j 0 Meets likes 5 interests. 



needs 

Ij.* Different 

cj. Valuable in future 

6. Family living - beys 

7. Skills 

C. Enrichments 
1# F « H« A s 
2» Adult 

D. Laboratory 

E. Personal development 
1. Leadership 

2* Practical 

F. Home projects 

G. Summer employment 

H. Expense 

I. Hard 

Total 



Patterns 
A. Requirement 
Junior high 
Majority take 

Classes filled to capacity 
More needs to be offered 

Total 



B. 

c * 

D. 

E. 



VI. 



Attitudes (feeling toward) 

A. Expression of individual’s 
attitudes 
1* Parents 

2. Home economics teacher 

3. School personnel 

k* Peer group 
Concerning the program 

1. Easy 

2. Pop\ilar 

3. Meets needs 
I|.. Want to take 

Academic 
Communic ations 

Total 



B. 



C. 



Total 



Favorable 


Unfavorable 


Total 


9 


1 


10 


13 


. •» 


13 . 


8 


2 


10 


1 


- 


1 


7 


- 


7 


1 


uw 


1 




- 


3 


7 


- 


7 








6 


7 


13 


«« ' 


- 


• - 


1 


“ 


1 


mm 






3 


1 


k 


2 


mm 


2 


C3» 


2 


2 


.. 


1 


1 


70 63.1 


16 17.8 


86 1*2.8 


1 




1 


2 


2 


h 


3 


tm 


3 


h 


- 


h 


- 


1 


1 


10 9.0 


3 3.3 


13 6.5 




1 


1 


3 


3 


6 


1 




6 


- 


1 


1 


1 


- 


1 


mm 


2 


2 


1 


- 


1 




2 


2 


2 


- 


2 


8 7.2 


IM 1^.6 


22 10.9 


lU 100.0 


90 100.0 


201 100.0 
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The home economics teachers suggested that the home economics courses were 
"Good preparation for marriage," "Met students* needs, interests, and likes," 
"Prepared students for the future," and "Contributed to all arOas of home liT/ing," 
These contributions, they said, influenced the girls to elect the subject in high 
schools. For-ty-four of the 86 responses centered on subject matter in home economics. 



Sixteen responses were made that the home economics teachers attributed to 
poor quality of the program — thus influencing students not to enroll. Inadequate 
laboratory facilities was most often given as having an unfavorable influence on 
enrollment. 



Summaiy of Quality Statements by Teachers 



Home economics teachers wrote more statements related to quality of the pro- 
gram than any other factor affecting enrollment. Most of the statements were in- 
fluences related to why girls elected to take home economics. 



Very few stataneits related to teaching procedures and the personal qualities 
of the home economics teacher. Forty-four of the 86 total-quality statements re- 
lated to the subject matter taught. The teachers thought that home economics was 
pod preparation for marriage, prepared girls for the future, and met the needs, 
interests, and likes of the studaits. 



The FHA activities and the attractiveness of the facilities were also listed 
as influencing enrollment in home economics* 



Interview Responses 



In terms of the number of responses classified under quality of the program, 
the factor, is the most significant one found in the interviews. A total of 166 
statements regarding quality gave it a rank of 1, (Table 13.) 



TABLE 13 



NTOffiER OF PERSONS INTERVIEWED WHO MENTIONED EFFECT OF THE QUALITY OF THE HOME 
ECONOMICS PROGRAM ON ENROLLMENT OR NON-E'IROLLMENT IN HOME ECONOMICS 





Groups 




Quality Factor 


Students 
Inc. Deer, 


School 
Personnel 
Inc, Deer. 


Parents 
Inc, Deer. 


Total 
n % 


A, Teacher 










1. Personal qualities 










a. Easy to get along with 


1 






1 


b. Helps students with 










personal problems 


3 1 


2 




6 


c. Students like 


3 2 


1 




6 


d. Enthusiastic 






1 


1 


e. Gracious, friendly 




1 




1 


f. Accepted by students 




1 




1 


g. Cooperates with school 










and community 




6 3 


1 


10 


Sub -total 


7 3 1 


■lO k 


2 


26 15.7 






h - 

f.. ' 






f 










■ -.1 •.jl.-^'.v-i; 









- 31 - 

TABLE 13 (continued) 







Quality Factor 


Groups 




Students 
Inc. Deer, 


School 
Personnel 
. Inc. Deer. 


Parents 
. Inc. Deer. 


Total 
' n % 


2. Teaching procedures 

a* Capable, excellent, 
outstanding 

b. Teacher ig the depart - 
mentj department is as 
strong as the teacher 

c. Knows so much 

d. Has us work hard 

e. Has us solve problems 

f. Is improving the de- 
pa. rtment 


7 1 

1 

1 

1 


1 -2 , 
1 


2 1 


3 

1 

1 

1 

1 


Sub-total 


10 1 


7 7 


I 2 1 


28 16.9 


B, Home economics subject matter 

a. Preparation for marriage 

b. Develops skills 

c. Teaches better management 

d. Useful now and the the 
future 

e. Helps with decision making 


10 8 
5 3 

3 

1 1 
1 


8 k 
2 6 
1 1 

2 1 
1 J 


1 1 
2 

2 1 

1 

I 1 


32 

18 

8 

3 


Sub- total 


"17 2 $ 


"iij 12 


ri 5 


66 39*8 


C. Enrichments 
1. Has an FHA 
2c Adult classes 


1 2 


1 1 
2 1 


1 

2 


6 

h 


Sub -total 


1 2 


3 1 


1 2 


10 5.9 


D. Laboratory 

1. Adequate pl^sical facilities 

2. Ptjysical facilities need 
improvement 

3. Attractive and home-like 
i|. Crowded 


3 6 

2 2 

^ 1 . 

1 


^ 3 

2 3 

1 

2 1 


1 


17 

9 

7 

3 


Sub- total 


10 10 


7 8 


1 


36 21.7 


Total Number 
Percent of Total 


!iS 31 
27.1 18.7 


111 32 
211 . 7 19,3 


9 8 

5.1* 1*.8 

■ 


166 100.0 
100.0 









m. 

l'‘ 



M- 



^S- 

i.v 



ir 
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The outstanding items mentioned were those related to subject matter in home | 

economics. Such items as "Preparation for marriage" and "Develops skills" were | 

mentioned 66 times, 39.8 percent. Of these 66 reactions 32 (or h$ percent) listed | 

"Preparation for marriage" as being a value in taking home economics. In both | 

increasing- and decreasing-enrollment schools, this item was most often mentioned 
and was the largest response given by students and school personnel in both school | 
groups . 

¥ 

The teacher- and teaching procedures were the second most-often mentioned item 
in the quality of a good program. A total of Sh responses were either of a personal 
quality of teaching procedures as being important to enrollment. The most signifi- I 
cant item under teaching procedures was the home economics teacher is "Capable, 
excellent, and outstanding." These traits were listed by students, school personnel, |- 
and parents in the increasing-enrollment schools and by school personnel and parents [ 
in the decreasing-enrollment schools. Fourteen of the persons interviewed made f 

these observations in increasing -enrollment schools as compared with seven in the 
decreasing-airollment schools. 

i- 

The personal quality of the teacher most often mentioned was "She cooperates | 

with the school and community." However, this trait was mentioned by the school I 

personnel group and parent group rather than by the students. In the increasing- ; 

enrollment schools the students most often said, "I like the teacher" and "The 
teacher helps students with their personal problems," while in the decreasing f 

schools, mere students said they "Liked the teacher." | 



The third-ranking groups under the quality factor was the laboratory, with 36 
reactions. The largest number, 1? mentioned that there were adequate physical 
facilities. There were three student reactions in this category from increasing 
schools and six student reactions from the decreasing-enrollment schools, among 
thie school personnel the greatest number of reactions stated that the physical 
facilities were adequate, while an equal number in the decreasing schools mentioned 
this fact as well as that the physical facilities needed improving. 

The enrichment phase of the home economics program was mentioned by 10 people. 
There were six statements regarding the FHA, three from increasing, and three from 
decreasing-enrolljifient schools. Four of the persons interviewed mentioned adult 
classes as being a part of the home economics program -- two from increasing, and 
two from decreasing-enrollment groups. 



Summary of Quality Statements by Interviewees I: 

The greatest number of statements made by the persons interviewed related to I 

the quality c£ the home economics program. The greatest number of these statements [ 

centered on the subject matter being tau^t. The people believed that home eco- 
nomics was good prepa3?ation for marriage and taught the basic skills (66 statements). 



Also a total of statements related to the personal qualities and teaching 
procedures of the home economics teachers and their influence on enrollment in home 
economics. The physical facilities were mentioned 36 times as being a contributing 
factor to the quality to the program. 
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Factor ? Influence of Pressures 

What forces were exerted on high school students to influence their electing 
to enroll or not to enroll in home economics? Fourteen items in Parts II Cl'or 
those who elected to enroll) and III (for those who elected not to enroll) of the 
questionnaire were classified as pressure items o 

The principals and home economics teachers responded with sufficient state- 
ments related to pressures to rank this factor second only to the quality of the 
home economics program factor. 

Student Response 

Part II of Questionnaire 

In Part II of the questionnaire^ seven items were related to the pressure 
factor.* Table li| contains a summary of the findings. 

Item 11.83 "I wanted to take it" ranked first in number of students who 
responded to any of the ^3 items on Parts II and III of the student-questionnaire. 
Most students in the study elected to enroll in home economics (beyond what was 
required) because they wanted to do so. This finding was true for girls from both 
enrollment groups. 

The parents of students from increasing- and decreasing-enrollment schools 
wanted their daughters to enroll in home economics. Also^ the peer groups' 
acceptance of home economics influenced approximately one-fifth of the group to 
enroll in home economics. The other five pressure items received a small response 
from the groups 5 but, for some girls, the home economics teacher, the principal, 
college majoring plans, and the guidance counselors influenced them to elect home 
economics as a subject in high school. 



TABLE 111. 

RANKED RESPONSES TO THE SEVEN PRESSURE ITEMS ON PART II OF THE QUESTIONNAIRE AS 
CHECKED BY STUDENTS WHO ENROLLED IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED 







Enrollment 




Item 


Item Description 


Increasing 


Decreasing 


Rank 






Percent 


Percent 




11.83 


"I wanted to take it" 


71.0 


60.0 


1 


11.77 


"Parents wanted me to take home economics" 


35.0 


30.0 


2 


11.82 


"Most girls take it" 


19.0 


18.0 


3 


11.79 


"I took it because of the home economics 
teacher" 


8.0 


5.0 


h 


11.80 


"The principal thought I should take it" 


5.0 


lt.O 


5 


11.78 


"Plan to major in home economics in college" 


3.0 


It.O 


6.5 


11.81 


"Guidance counselor thought I should take 
it" 


5o0 


2.0 


6.5 







The students from schools with increasrlng enrollment in home economics re- 
sponded to four of ttese items in significantly larger numbers. (Appendix, Table 2^.) 
More girls from these increasing-enrollment schools took home economics because. 

"I wanted to take it”; "Ify parents wanted me to take home economics"; "I took it 
because of the home economics teacher"; and "The guidance counselor thought I 
should take it." 



Part III of the Questionnaire 

There were seven items in Part III of the questionnaire (for those students 
who elected not to enroll in home economics, beyond that which was required) which 
related to the pressure factors. The responses to these items are tabulated in 
Table 1^. 



TABLE 15' 

RANKED RESPONSES TO THE SEVEN PRESSURE ITEMS IN PART III OF THE QUESTIONNAIRE AS 
CHECKED BY STUDENTS WHO DID NOT ENROLL IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED 







Enrollment 




Item 


Item Description 


Increasing 


Decreasing 


Rank 


Percent 


Percent 




15.96 


"Liked home economics, but wanted other 
subjects" 


12.0 


19.0 


1 


15.100 


"I'm going to college; needed to take 
other subjects" 


10.0 


18.0 


2 


15.101 


"Parents didn' t think I needed home 
economics" 


1|.0 


6.0 


3 


15.99 


"Friends were not enrolling in home, 
economics" 


2.0 


It.O 


h 


15.97 


"Principal advised me to take other 
subjects" 


2.0 


2.0 


5 


15.98 


"Comselor advised me to take other 
subjects" 


1.0 


2.0 


6 


15.102 


"Member of the crowd look down on home 
economics" 


0.5 


2.0 


7 



I 



(V-, 



1^}’ ' 
V ' 

t 

G' 



' fr. 

i 

M 

t. 

I 

G 

r;: 



I: 

¥ 




Students responded to two of the seven pressure items by the largest percent; | 
"Liked home economics, but wanted other subjects" and "I'm going to college| needed j; 
to take other subjects." The percent of response to the other pressure items was | 
very small. I 





The stidents from decreasing-enrollment schools checked four items in signifi- 
cantly larger portions. These items weres **Like home economics, but wanted other 
subjects”; “Going to college; needed to take other subjects"; "Members of the crowd 
look down" on home economics," and "Counselors advised me to take other subjects." 
(Table 26, Appendix. ) 

Summary of Pressure Factor by Students 

The pressure related to students wanting to take home economics was a deter- 
mining factor in their taking home economics. Girls from increasing -enrollment 
schools chose to enroll in home economics because they "wanted to" do so in 
significantly greater numbers than girls from decreasing-enrollment schools. 

The parents of students influenced their daughters to enroll in home economics; 
this influence was felt by a significantly greater portion of students from 
increasing-enrollment schools. The home economics teacher and the guidance counselor 
influenced some girls to enroll in home economics; girls from the increasing- 

enrollment schools checked these influences in significantly larger portions’ than 

did girls from decreasing-enrollment schools. 

Even though some girls liked home economics, they elected to take other than 
home economics subjects in hi^ school. One clue for non- enrollment was that going 
to college made the election of home economics less desirable. So preference for 
other subjects and college plans were influential "pressures for non-election of 
home economics in high school. Girls from decreasing-enrollment schools checked 
these items in significantly larger nui±>ers. 

Principal Response 

The $2 principals wrote 69 statements suggestive of pressures that influenced 
girls to elect or not to elect home economics in hi^ school. Thirty-eight of the 
statements (31*Il. percent) were about pressures that influenced girls not to elect 
home economics; 31 statements (21.7 percent) were of pressures for election of home 
economics. (Table 11.) 

The outstanding pressure written by principals against electing home economics 
was that of meeting college requirements. The DJicreased requirements for graduation 
(including the increased science requirements) also influenced some girls not to 
elect home economics, according to these principals. 

The principals wrote that the home economics teacher was the greatest pressure 
factor influencing girls to elect to take home economics. Parents were mentioned 
as being influential for the election or the non-election of home economics at the 
high school level. 

Summary of Pressure Statements by Principals 

The increased requirements for graduation (including the increased science 
requirements) from hi^ school and the meeting of requirements for college entrance 
were the two pressures that influenced girls not to elect home economics, according 
to the principals. They also indicated that the home economics teacher exerted 
the greatest pressure influence on girls to elect home economics in hi^ school. 
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Teacher B lesponses 



The teachers made i^6 statements {22i^9 percent) which related to the pressure 
factor. Thirty-one (3l4*l4 percent) of the statements were of pressur*es that in- 
fluenced girls not to elect home economics^ 1$ statements (13.^ percent) were 
statements of pressures for the election of home economics in high school, 

(Table 12.) 



The outstanding pressure mentioned by this group of teachers was that home 
economics could not be taken by girls because of the increased requirements for 
high school graduation (including an. increase in the science requirements). There 
were mixed feelings about the influence of other school personnel on election or 
non-election of home economics j some wrote that this group influenced girls to 
take home economics j other teachers thought that other school personnel influenced 
girls not to enroll in home economics. 



Summary of Pressure Statements by Teachers 



The fmcreased requirements for graduation from high school (including the 
increased requirements in science) was the outstanding pressure influencing girls 
not to elect to take home economics in high school^ according to statemsnts by 
the home economies teachers. There was also some acknowledged influence of other 
school personnel on enrollment in home economics. 



Interview Responses 



Only ll). statements (Table 16) relating to pressures were made in the ?6 inter- 
views, Meeting college requirements and the meeting of requirements for high school 
graduation were mentioned as influencing students not to enroll in home economics 
in high school, AH seven of these responses came from school personnel in 
decreasing-enrollment schools. 



TABLE 16 



NUMBER OF INTERVIEWEES IN THE SIX SCHOOLS WHO MENTIONED DIFFERENT PRESSURES A,ND 

THEIR EFFECT ON HOME ECONOMICS ENROLLMENT 





1 Groups 






Pressure Factor 


Students 


School 

Personnel 


Parents 






Inc, 


Deer, 


Inc, Deer, 


Inc, Deer, 


n 


% 


Academic subjects first, if college 
bound 


1 




3 




k 


28.6 


Background for many fields 








1 


1 


7.1 


Mother wants everyone to take home 
economics 


,1 






1 


2 


llt.3 


Career in home economics planned 


1 


1 






2 


llt.3 


Jfy group do not enroll in home 
economics 




1 






1 


7.1 


Added requirements make for a full 
Schedule 






h 




h 


28.6 


Total 


i 


2 


7 


1 1 ■ '1 ■ 


ih 100,0 



% 
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Summary of Pressure Statements by Interviewees 

College-entrance requirements and high school graduation requirements influenced 
some students not to take home economics in high school. 

Factor ; Influence of Schedule 

What effect did the schedule have on enrollment or non-enrollment of j?irls in 
home economics in high school? Four items in Part II (for girls who elected 
to take home economics beyond the required amount) of the questionnaire were 
classified as schedule items. 

Student Response 



Part II of the Questionnaire 

Four items in Part II of the questionnaire related to the factor of schedule. 
A summary of the findings for both enrollment groups is given in Table 17, 

TABLE 17 



RANKED RESPONSES TO THE FOUR SCHEDULE ITEMS IN PART II OF THE QUESTIONNAIRE AS 
CHECKED BY STUDENTS WHO ENROLLED IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED 



Item 


Item Descriptions 


Home Economics Enrollment 




Increasing 

Percent 


Decreasing 

Percent 


Rank 


12.87 


“Could be scheduled with other courses” 


20.0 


17.0 


1 


12.81i 


Because home economics fit into rry 
schedule” 


15.0 


16.0 


2 


12.86 


“Needed credit for graduation” 


7.0 


8.0 


3 


12.85 


“No other courses for me to take” 

■ 


2.0 


2.0 


h 



Girls fI^Dm both enrollment groups seemed to indicate that enrollment in home 
economics was influenced by the schedule factor to the extent that they could 
schedule other courses with home economics and tiiat home economics could be fitted 
into a schedule. 

None of the four schedule items revealed significant diffe^enc^s between the 
two enrollment groups. 

Part III of Questionnaire 

Five items were included in Part III of the student-questionnaire which related 
to the schedule factor. A summary of the findings is contained in Table 18, 



TABLE 18 



HANKED RESPONSES TO THE FIVE SCHEDULE ITEMS IN PART III 
CHECKED BY STUDENTS WHO DH) NOT ENROLL IN HOME ECONOMICS 



OF THE QUESTIONNAIRE AS 
BEYOND WHAT WAS REQUIRED 







Home Economics Enrollment 


Rank 


Item 


Item Description 


Increasing 

Percent 


Decreasing 

Percent 


36.101: 


program was too full** 


10.0 


18.0 


1 


16.103 


*• Other courses prepare me for a job*’ 


10.0 


16.0 


2 


16.105 


»*Could not fit into schedule because 
of required courses 


7.0 


12.0 


3 


16.107 


**Since it is required for a year, 
I had no time for additional** . 


[ ( 
1.0 


3.0 


k 


16.106 


**Not offered beyond what is i 

required** 


1.0 


1.0 


$ 






In foul* of "bho fivG sch©dul© wor© sijudsntis from dGcrGasing-GnTollmsnti 

schools checked the items as influencing them not to enroll. Students from both^ 
enrollment groups checked that they did not enroll in home economics because their 
programs were too full, other courses prepared them for a job, and they could not 
fit into schedule because of required courses. 



Four of the items checked by girls who had not elected to take home economcs 
in high school (beyond what was required) revealed significant differences in the 
number of girls checking. Girls from decreasaJig-enrollment schools checked 
significantly larger numbers that they did not elect to take home economics in 
school because: my program was too full; other courses prepare me for a job; could 
not fit it into schedule because of required courses, and since it was required for 
a year there was no time left for additional. (Table 26, Appendix.) 

Summary of Schedule Factor by Students 



The schedule did not seem to be a distinguishing factor (for the ■^o ^oups) 
as related to its influence on enrollment in home economics, 

that home economics could be scheduled with other courses and that it fit into a 
student»s schedule, schedules influenced some students to elect to take home 

economics. 



There were four schedule factor items that a significantly larger number 
girls from decreasing-enrollment schools checked as influencing them not to enroll 
in home eoonomios in high school. These factors were: their program were too 

full: other courses prepared them for a jobs oould not fit mte schedule because 
of reouired course, and since home economics had been required for a year, th^ 
had no time for taking additional courses. The first three items were checked by 



a modest portion of the decreasing-enrollment group 3 the first two items were 
checked by only 10 percent of the girls from the increasing-enrollment groip. 
(Table 26, Appendix* ) 

Princ ipal Response 

The principals reacted with a total of 30 statements indicating the schedules 
incluenced students to enroll or not to enroll in home economics in high school. 
(Table 11.) Thirteen of the 2^ principals who made statements related to schedule 
and non- enrollment wrote that "students preferred other fields." 

i ^ 

In addition, six statements indicated that confl-icts in the schedule made 
enrollment in home economics classes impossible. Only five statements were 
written expressing a good influence of schedule on enrollment. These 30 reactions 
(11.2 ^percent) of the influence of schedule on enrollment gave this factor a rank 
of i^. 



Summary of the Schedule Statements by Principals 

Five times more statements were written by principals stating that the 
schedule was influencing girls not to be able to elect home economics than state- 
ments that indicated the schedule was influencing girls elect home economics. 

These principals wrote that girls preferred other courses and would schedule them 
first. There was also some evidence of conflicts in the schedule which made 
enrollment in home economics impossible. 

Teacher Response 

There were 3k reactions by home economics teachers which related to the effect 
of schedule on election or non-election of home economics in high school. This 
response comprised 16.9 percent of the total reactions — a rank of 3. (Table 12.) 

Eight scheduling responses were favorable for the election of home economics; 

26 statements indicated that schedules were responsible for a decrease in enrollment. 
Two outstanding reasons listed for not electing home economics were preference for 
other courses and the increased requirements for graduation (including the increased 
science requirements) which made it impossible for girls to schedule elective 
courses. 



Summaiy of Schedule Statements by Teachers 

Over three times as many statements were made by home economics teachers that 
the schedule was influencing girls not to be able to elect home economics than 
being able to talce home economics. Home economics teachers wrote that preference 
for other fields and increased requirements for graduation (including the increased 
science requirements) were causing students not to take home economics in high 
school. 

Interview Response 

Only nine responses made by people being interviewed related to scheduling and 
enrollment in home economics. (Table 19.) This over-all response gave a rank of $ 
to the scheduling factor. 



f 
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TABLE 19 



NUMBER OF PEOPLE INTERVIEWED WHO MENTIONED EFFECT OF SCHEDULE ON ENROLLMENT OR 

NON-ENROLLMENT IN HOME ECONOMICS 



' 






Groups 




— 






Schedule Factor 


Students 


School 

Personnel 


Pare 


nts 


Total 




Xnc 4 


D0C3?« 


Inc. 


Deer. 


Inc. 


Deer. 


n 


wr 


If college bound, cannot be fit 
into schedule 


0 


1 


1 


0 


0 


0 


2 


22.2 


It is difficult to arrange 
schedules 


0 


1 


1 


2 


0 


0 


h 




I could not take because of the 
schedule 


1 


0 


1 


0 


0 


0 


2 


22.2 


I tried to fix the schedule so 
more could enroll 


0 


0 


0 


1 


0 


0 


1 


11*1 


Total 


1 


2 


3 


3 


0 


0 


9 


99.9 



Of these nine statements, eight were reasons why students could not enroll in home 
economics because of schedule. ”It is difficult to arrange the schedule" was 
menticHied by four people. 

Summary of Schedule Statements by Interviewees 

Very few remarks were made indicating the influence on enrollment or non- 
enrollment in home economics by the persons interviewed. Conflicts and difficulties 
in arranging schedules were voiced as influencing enrollment in home economics* , 

Factor s Influence of Attitudes 

The statements made by principals and teachers in opinionnaires and by the 
persons interviewed were classified as attitudinal when the expression involved 
feeling toward a situation, a person, or the home economics department. 

There were sufficient attitude responses made to give this factor a rank of it. 
Principal Response 

In the 31 attitudinal statements made by the ^2 principals, 1^ were favorable 
toward the election of home economics and l6 were unfavorable, as can be seen in 
Table 11. A large number of favorable responses indicated that home economics was 
a popular course. 

One-hundred forty- three (approximately ^ 3 %) of the total 268 statements made 
by principals were responses indicating influences which increased enrollment in 
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home economics 0 This was considered an implication that the administrators be- 
lieved a greater number of influences affect enrollment in home economics than 
affect non-enrollm^t in home economics., 

Summary of Attitudes Statemoits by Principals 

It is apparent that attitudes both favorable and imfavorable to home economics 
existed among the administrators. Implied favorable attitudes were indicated by 
the large percent of statements regarding influences favorable to election of home 
economics. 
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Teacher Response I 

1 ^: . 

The 69 home economics teachers made 22 responses (11^) indicating the in- I 

fluence of attitudes on election of home economics. Table 12. Eight e:xpressions | 

indicated that attitudes influenced girls to take home economi.cs with parens*” | 

attitudes mentioned most often. Fourteen responses were of attitudes causing- | 

girls not to take home economics, with most references made to unfavorable at- | 

titudes toward home economics by school personnel. f 

I ■ 

Summary of Attitudes Statements by Teachers I- 

i’l 

r : 

The horiB economics teachers believed that attitudes were somewhat responsible I 

for enrollment in home economics. Attitudes of parents were most often listed as | 

contributing to increased enrollmient and unfavorable attitudes of school personnel j ' 

toward home economics were most often listed as influencing girls not to take home ■ | 

economics* | 

Interview Responses I 

f- 

Fifty -five (72.3 percent) of the ?6 persons interviewed indicated they would | 

recommend that students enroll in home economics. None of the remaining I|.^ per— | 

cent indicated a completely negative response but qualified their recommendation 
by such statements as ”if the girl is interested in home economics.” 

i' ' 

Twenty- three of the statements made indicated unfavorable attitudes 5 19 came j 

from persons in schools where home economics was decreasing and four from schools j. 

where home economics was increasing. Thus over four times as many unfavor^le j 

attitudes toward home economics were expressed in decreasing enrollment schools p 

as in increasing schools. The largest number indicated attitude existing that y 

”it is a snap course” or ”for the slow student*” 

Summary of Attitudes Statements by Interviewees 

There is generally prevailing a favorable attitude toward home economics 
since nearly three— fourths of the persons interviewed indicated their willingness 
to recommend enrollment. More-unfavorable attitudes were in decreasing-enrollment 
schools. 



Factor: Patterns of Home Economics Offerings 



What effect did the patterns of home economics offerings have on students to 
enroll or not to enroll in home economics in high school?,. One item in Part II and 
two items in Part III of the student questionnaire related 'to patterns of offer- 
ings. The response from the principals, the home economics teachers, and the 
interviewees was very small. 
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Student Response 



Part II of the Questionnaire 



One item in Part II related to the requiring of home economics at the 9th 
grade level as one pattern of home economics offerings. Table 20 contains a 
summary of the findings. 



TABLE 20 



RESPONSE TO THE ONE ITEM RELATED TO PATTERNS IN PART II OF THE QUESTIONNAIRE AS 
, CHECKED BT STUDENTS WHO ENROLLED IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED 







Home Economics Enrollment 


Item 


Item Description 


Increasing 


Decreasing 






Percent 


Percent 


10.76 


«Liked required home economics I had in the 
9th grade*' 


31.0 


30#0 



There was quite a substantial response to this item from both enrollment 
groups. Serious doubt existed that this high percent of required home economics 
gave an accurate picture. Even though the students believed it was required (when 
there is doubt that it was), they still were influenced to enroll in additional 
home economics because of their experience in 9th' grade home economics. 



More students from increasing-enrollment schools checked this pattern item# 
There was no significant difference between the percent of girls who checked this 
item from increasing-and decreasing-enrollment schools. 



Part III of the Questionnaire 



Two items were related to patterns in Part III of the questionnaire, as 
checked by students who did not enroll in home economics classes beyond what was 
required# The findings are shown in Table 21# 



TABLE 21 



RANKED RESPONSES TO THE TWO ITEMS RELATED TO PATTERNS IN PART III OF THE QUESTIONNAIRE 
AS CHECKED BY STUDENTS WHO DID NOT ENROLL IN HOME ECONOMICS BEYOND WHAT WAS REQUIRED 







Home Economics Enrollment 




Item 


Item Description 


Increasing 


Decreasing 


Rank 




Percent 


Percent 




lit. 95 


"Did not like the required courses (s)" 


5.0 


8.0 


1 


llt.9lt 


"Had all I needed, required at 9th grade 


2.0 


5.0 
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Few students from both enrollment groups responded to these two pattern of 
offerings items. Even though the response was small, for some students (especially 
in decreasing-enrolLnent schools), the requiring of home economics influenced them 
not to take any more home economics -- either because they didn^t like the course 
or they had all they needed in the required course. 

There were significantly larger responses from the decreasing-enrollment 
schools for both of these pattern items, (Tab3e 26, Appendix,) 

Summary of Pattern Factor by Students 
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A large percent of students from both enrollment groups cheeked that they liked 
the required home economics they had in the 9th grade; but, there were no significant 
differences in response for the two enrollment groups, 

A very small percent of students responded to the pattern items. Of the 
students who did respond to the items, a significantly larger portion was from the 
decreasing-enrollment group. They didn't elect any home economics beyond what was 
required because they didn't like the required course (s) and they had all they 
needed in the required courses (s). 

Principal Response 

Twenty comments made by the principals indicated a belief that patterns of 
offerings in home economics influenced the election or non-election of home eco- 
nomics classes, (Table 11,) 

The very few comments gave a rank of 5 for this factor. Five statements said 
that "One year should be required for all girls," and five other statements re- 
lated that the classes were already filled to capacity. 

Summary of Pattern Statements by Principals 

The number of statements made regarding f.attem of offerings in home economics 
by prdjticipals was very small. The statements centered on requiring of home eco- 
nomics and the jaroblem of classes being filled to capacity. 

Teacher Response 

The home economics teachers wrote only 13 statements related to the patterns 
factor, (Table 12,) Ten of the statements were of patterns that were influencing 
girls to enroll in home economics; only three statements were on how the pattern 
of offerings influenced girls not to take home economics. Junior-high homemaldLng 
encouraged some to elect and others not to elect home economics, according to the 
teachers. Four teachers stated that the home economics classes were filled to 
capacity, 

Summcury of Pattern Statements by Teachers 



The home economics teachers made very few comments regarding patterns of f ' 
offerings. They expressed concern over the effect of junior-high homemaking on ' 
enrollment in Mgh sshool and the classes being filled to capacity, I 
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Interview Response 

m ' 

Thiz*teen responses were ma.de by the fS interviewees which were classified under 
the factor of patterns of home economics offerings. (Table 22.) 

f* 

TABLE 22 

NUMBER OF PERSONS INTERVIEWED WHO MENTIONED EFFECT OF PATTERN OF HOME ECONOMICS 
OFFERINGS ON, ENROUMENT OR NON-ENROLIMENT IN HOME ECONOMICS 



Pattern Factor 


Groups 






Students 


1 School 
Personnel 


Parents 


Total 


..... 


Inc. Deer. 


Inc, 


Deer. 


Inc. Deer. 


n 


% 


Unit offerings too rigid at the 
diffeirent grade levels 




1 






1 


7.7 


Not enough girls are taking 




1 


2 




3 


23.1 


I wonder why girls do not elect 




1 






1 


7.7 


Wish boys could take 


1 


1 


1 




3 


23.1 


Not as many students in upper 
classes take home economics 




1 






1 


7.7 


Need for more adult education 




1 


3 




h 


30.7 


Total 


1 


6 


6 




13 100.0 



The most-often mentioned item in this classification was the need for more 
adult education. This was expressed most often by school personnel in deoreasine- 
enrollmoit schools. ^ 



Summary of Pattern Statements by Interviewees 

Only 13 remarks were expressed by the persons interviewed which related to 
patterns of offerings. The pattern mentioned most was the need for more adult 
education. 



Factor s Influence of Junior-High Home Economics 

Since approximately 87 percent of all the schools were not teaching any home 
economics in the ?th or 8th grades, a very limited sampling reacted to items con- 
cerning the influence of junior high. 



student Response 



Part II of the Questionnaire 

Item 10,75^ J’art II of the student questionnaire, was to be checked by the 
students who believed they had been infliienced to take home economics in senior- 
high because they liked the home economics they had in junior-high. 

As can be seen in Table 23, .the response to the junior-high item was very 
small. 



TABLE 23 

RESPONSE TO THE ONE ITEM RELATED TO JUNIOR-HIGH HOMEMAKING IN PART II OF THE 
QUESTIONNAIRE AS CHECKED BY STUDENTS ¥IiO ENROLLED IN HOME ECONOMICS 

BEYOND WHAT WAS REQUIRED 







Horae Economics Enrollment 


Item Number 


Item Description 


Increasing 

Percent 


Decreasing 

Percent 


10.75 


"Liked home economics had in 7th 
and/or 8th grade" 


10.0 


9.0 



Therewere no significant differences in the percent of response between the 
two enrollment groT;ps. 

Part II of the Questionnaire 

As can be noted in Table 2l|., only U percent of the students from decreasing- 
enrollment schools and two percent of the students from increasing- enrollment 
schools checked that they had all the home economics they needed at the 7th and/or 
8th grade levels. The percent of students who checked this item was significantly 
larger for the decreasing-enrollment schools. (Table 26, Appendix.) 

TABLE 2k 

RESPONSE TO THE ONE ITEM RELATED TO JUNIOR-HIGH HOMEMAKING IN PART III OF TI-IE 
QUESTIONNAIRE AS CHECKED BY STUDENTS WBD DID NOT ENROLL IN HOME 

ECONOMICS BEYOND WIiAT WAS REQUIRED 







Some Economics Enrollment 


Item Ntimber 


Item Description 


Increasing 

Percent 


Decreasing 

Percent 


Hi.93 


"Had all needed in required at 7th 
or 8th grade" 


2.0 


S.o 
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Summary of JunioivHigh Homemaking Factor by Students 

Since homemaking in the 7th and/or 8 th grade is taught in so few schools in 
Kentucky, it is possible to make only a tentative summary. From the sampl(j, it 
would seem that homemaking in juniorrhi^, as taught in certain schools, had a 
favorable influence on airollment in senior-high home economics 5 this is especially 
true in increasing-enrollment schools. But for other students, a larger portion 
of which were enrolled in decreasing-enrollment school, junior-high homemaking 
influenced them nob to enroll in home economics in senior-high because they had 
all they needed* 






Chapter IV 
GENERAL CONCLUSIONS 



Characteristics of Schools 

1. Schools in which enrollment in home economics increases are more often mediiim- 
sized and small schools than large ones» , In these smaller schools, in general, 
there are fewer requirements for graduation^ 

2, In schools in which enrollment in home economics increases, advanced courses 
in home economics are offered more often than in schools where enrollment ' 
decreases, a higher proportion of students enroll in more years of home eco- 
nomics, and a higher proportion are multiple-teacher departments* 

Factors Influencing Enrollment 

1. Students, principals, and home economics teachers differ in the pressures they 
think influence enrollment in home economics * 

a. According to the students themselves, the person who influences students to 
take home economics to a greater degree than any other person is the student 
herself* The persons who are the next highest in influencing students to 
take home economics are the parents* Less influential are the home eco- 
nomics teacher and the guidance counselor. 

b. According to principals, the pressure which influences students to take 
home economics is the home economics teacherj the pressures which influence 
students not to take home economics are increased admission requirement 
for college and requirements for graduation, including the science require- 
ment. 

c. According to home economics teachers, the pressure which is most influential 
in discouraging students to enroll is the increased, requirement for gradu- 
ation, including the science requirement . 

2. Quality of the home economics program is the most important factor which 
influences students to enroll or not enroll in home economics * 

a. Schools having an increase in enrollment in home economics have a higher 
quality program than schools having a decrease in enrollment* 

b. Students are encouraged to enroll in home economics when they fe^ the 
programs (l) is of value now and in the futures (2) provides opportunities 
to learn what students need to know| (3) offers good preparation for 
marriages (1^) gives opportunities for developing leadership, and (^) is 
challenging* 

c. School principals judge the quality of the program in relation to the 
personal qualities of the home economics teacher, the teaching procedures 
usedp and the subject matter taught. Home economics teachers judge 
quality more often in relation to the subject matter content of the 
program. 
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d. Stt3den1>s gain more help in the home economics program in the areas of Foods 
a,tid Nutrition and Clothing and Grooming than in other areas, especially, 
Child Development, Consumer Education, and Housing and Home Furnishings* 



e* Students who enroll in home economics have higher all-school grade averages I 
than s^dents who do not take home economics. As the amount of home economics fe 
taken increases, the all-school grade average decreases. Grade averages in ii 
home economics tend to be higher than all-school grade averages* l 

3* In general, school schedules and patterns of offerings of home economics have 
little influence upon whether or not students enroll in home economics* However, 
among students who do not elect home economics, a considerable number cannot 
take home economics because their programs are too full, and because they need I 
to meet college requirements or to prepare for a job. This tendency is more f 

likel;;^ to occur in schools where enrollment in home economics decreases rather - 

than in schools where enrollment Increases* I 

4* In general, there is a positive attitude toward the home economics program, with |i 
only a slight indication, in schools where enrollment decreases, that home 
economics is a »snap'» course and is for the slow student. £ 

I' 

5* Tte number of schools in which junior-high hcmie economics was offered was so 
limted in this study tiiat no conclusions can be drawn about this factor as an 
influence on enrollment* I 






Chapter V 
IMPLICATIONS 

Implications for the Home Economics Education Program tl^ Secondary Schools in 
Kentucky 



1. Since this study showed that enrollment in home economics tended to be decreasing 

in the large schools, it is suggested that special study be made and help pro- 
vided for: » ' 

a* Improving the quality of the home economics program in these schools so that 
the content of the program is closely related to the needs of the students, 
the level of teaching procedures is raised, and personal qualities of the 
teachers enhancedo 

b. Findings ways to increase the number of home economics teachers in these 
schools so that advanced courses, and courses for students preparing for 
jobs and/or going to college may be offeredo 

c. Interpreting the home economics program to students, parents, principals, 
and other personnel, 

do Raising the status of home economics in these schools, 

2. Since the quality of the home economics program was judged to be the most im- 
portant factor ±n influencing students to enroll in home economics, it is 
suggested that supervisors, teacher educators, and others in position to help 
teachers, work with them in evaluating their programs in relation to student 
needs and in helping them to improve their teaching procedures and their person- 
al qualities 0 

3o Teachers need to be encouraged to examine the home economics program and fxnd 
ways to decrease the emphasis given to Foods and Nutrition and Clothing and 
Grooming, and to expand the emphasis on other areas of home economics, par- 
ticularly Child Development, Consumer Education, and Housing and Home Furriishings, 

Teachers need to be encouraged to develop home economics programs so that students 
of high academic ability may be able to enroll in a sequence of courses, or 
students of high academi.c ability or with special needs, such as those preparing 
for a job or for college, may elect advanced courses, 

5* Home economics teachers need to be encouraged to study the bases they use for 
assigning grades and evaluate their grading standards in relation to those 
used by other teachers in the school, 

6. As programs of interpretation of home economics are developed in schools to 

encourage more students to enroll, efforts should be given first to interpreting 
to the students themselves what home economics can offer them. Next in order 
of importance should be efforts to interpret the values of home economics to 
parents. Home economics teachers and principals need to recognize tha,t require- 
ments for graduation, for admission to college, and science requirements do 
have some influence on enrollment in home economics, but the most important 
influence is the fact that students will want to take it if it meets their needs. 



m ij.9 ^ 






A 



, ENROLLMENT IN HOME ECONOMICS 

) 

Response from Home Economics Teachers 



!• Information concerning enrollment during the school year 19^8-59* 

a. Total girl-student enrolLiient in your school by grade level, 19^8-59 

. 9th grade 

' 10th grade 

11th grade 
12th grade 

b* Girl -student enrollment home economics in your school by classes, 

19 ^ 8-^9 

Junior high horaemaking (exclusive of 9th grade) 

Home Economics I 
Home Economics II 
Home Economics III 
Home Economics IV. 



II# Information concerning graduation requirements in your school, 

a. List the present requirements for graduation for all students in your 
school. 



b. Have these present requirements been the same for the past four years? 
If not, note the changes in the space below. 



Ill, Information regarding courses and requirements in home economics in your 
school, I96I-62, 

a. Check (x) the home economics classes offered in your school 

Homemakiijg, 7th or 8th Family Living 

Home Economics I Other 

Economics II 
Home Economics III 
Home Economics IV 



-51 




b. Are any courses in home economics required by your school. 1961-62? 

___ yes no 

If yes, check (x) the required course or courses. 

7th grade Homemaking 
8th grade Homemaking 

Home Economics I 

Home Economics II 
' Home Economics III 

Home Economics IV 
Family Living 
Other 

c. What length is the 7th and/or 8th grade homemaking course? 

Two semesters 
One semester 
Less than one semester 
Other 

d. How many periods a week are scheduled for 7th and/or 8th grade home- 
making course? 

daily two or three days a week other 

IV. Adequacy of space in the home economics laboratory 

a. How many students is the clothir^ laboratory planned to accomodate? 

b. Is the equipment adequate for this number of students? 

c. How many students is your foods laboratoiy planned to accomodate? 

d. Is the equipment adequate for this number? 

V. What factors do you feel are influencijig the home economics enrollment in 
your school? 



ENROLLMENT IN HOME ECONOMICS 
Response from Principals 

Your opinion as a principal will contribute greatly to the research project 
concerning enrollment in home, economics* Will you list the, factors you think are 
Influencing girls to take or not to take home economics in your school? Your re- 
actions will be considered confidential; you need not sign this statement* Attached 
is a self-addressed envelope for return of this response directly to the coordinator 
of the home economics education research team* Thank you* 



School 

OPINIONS OF HIGH SCHOOL GIRLS RELATIVE TO 
THEIR HIGH SCHOOL PROGRAM 



Now that you are finishing high school^ you are probably thinking about what 
you have studied in relation to what you want to dOo 

The schools are interested in providing the very best possible program for 
helping young people deal successfully with the problems they„are meeting now or 
may meet in the future » We need your help in getting information which may 
strengthen the school programo Will you please fill in the following questionnaire? 
Give your honest opinions -= “there are no right or wrong answers o This survey is for 
the purpose of studying the school program, and all results will be combined* Your 
name will not be revealed in any way* 



Part I 

1 . Mark with an (x) the amount of help you have had ^ SCHOOL in grades seven 
throu^ twelve on each of follwing, topics* 

Much means you learned all you think you could have, learned about the topic while 
li TgCHOOL * 

means you have learned a part of what could be learned but probably could 
have learned more IN SCHOOL o 

Little means that whal^ you learned ^ SCHOOL was limited* 
l^one means you did not learn anything about the topic 2 , SCHOOL * 

2 . Mark with an (x) in the last coli, 2 im if you wish you had had some or more help on 
any topic* If you check the last column^) be sure you have also checked one of 
the other colijims* 



Topics 



Amount of 
Much Some 



heln I 
Little 



ha.d 

None 



Wish 
for some 
or more 



1.1 

1.2 

1.3 

1 . 1 ; 

1.5 

1.6 

1.7 

1.8 

1.9 



2.10 



2.11 

2.12 

2.13 

2. Ill 



OOOoO ooouoooo ooOoCo 
ObOOOOOOOO 

oooooooooo obu oooooOO 
oooo ooooooOooOO 



Understanding what children are like at 
different age l,evels * 

Helping young chi,ldren learn „ „ 

Caring for an infant 
Caring for young children 
Finding out about groups in the community 
that work for children * * * * * * o * » * * * . * « * * * 
Caring for mother before baby is bom *** 
Caring for mother and baby 00000000*0**00 
The responsibilities of a baby sitter o * * 
Learning the meaning of discipline far 

Cl xH .d,r*eXli OOooooooooo^o.oooDO&ooaoo.oooooOO 

Caring for clothing-^keeping clean and 
neats laundering^ mending * * * * o o * « . . « * * * . 

Nlal^inig dothang ooooooooooooooooooooooo.'o 

Keeping ij^'self well-groomed and 
a ttr*a*c tiv^e oo**.* ©o 0.0 ooo* 000 00*00000 00*0. 
Making ever' clothing* oooo.oooo.oooooooooo 
Selecting and buying clothes for myself 






iwtiiiiMr,’— M 
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Topics 



Amount of help I had 
Much Some Little ' None 



Wish 
for some 
or more 



oooooooooooooooooooooooooo# 

0000000000000009000000000^ 



2*1^ Planning a cloth:lng wardrobe for ir§rself#o 

2.16 Selecting and buj:lng different materials 

( textl^n^S O^^ooooooooooooooo.oooocdOOOo'ofO 

2.17 Making draperies^, slipcovers,, etc, for 

the home ooooo£>ooooooaooooooooaaoo 0 ' 0 «o 0«0 

2.18 Deciding when to make^ when to make over, 
when to buy clothes ready-made ooooo a. <►<,<» 

2.19 Selecting and caring for sewing equip- 

men t <^000,060000aoo000j?,. #,0. 0 00000,090006a 

3.20 Cooking food <» 

3.21 Serving food <>o 
3o22 Preserving food by canning, freezing, 

etc O ®0000000000000000000000. 000000900000 

3.23 Preparing foods for special occasions 

and for entertaining oooo.oooooooooooooo 
3o2li Managing time, energy, and money in 

planning, preparing, and serving family 

meals ®^*^®oooo.ooooooooooooooooooooOOO<»oo 

3.2^ Learning about the food I need each day.« 

3.26 Planning meals to meet my family* s needs o 

3.27 Buying foods to get one*s money* s worthoo 

3.28 Preparing and serving foods from 
different countries oooooooooo.oooooooooo 

3.29 Being well-mannered at the table and as 
hos tess and guest ooooooooooooooeoooooeoo 

14..30. Using siir^sle first aid oooooooooooooooo«o 
31 Carxng for the sxck at home ooooooooooooo 
i|..32 Preventing accidents in the home « 00.0 00 00 
33 Keepxng family well oooooooooooooooooo 
k>3h Keeping myself well oooooo,ooooooo,o,oeoo 
ii,35 Understanding facts about common 

CiiS03*Q©S ^^<^^00000000000000090000006<^000 0 

it.36 How to care for a child when he is ill®,, 
ii*37 Planning, preparing, and serving food 

f 01*" *bl!l6 SILCk !1.I1 Uh.0 hOmS oooooooo<ioooo#oo 

1|,36 Planning for and caring for the home 

in© C^ i l Q!UQ© OllL0S*t!f (^OOOOO0OOOOOO6OO0OOO4>l>OOOA 

5*39 How to simplify work to save time and 

©n© r ^^^<><><>ooooo«o«ooooooooooooooeoooo* 

5,1|0 How to make wise choices and decisions 
in managing time, energy and money, to 
reach my goals ^^oooooooooooooo.oooooooooo 
^•kl Planning wise use of iry money oo.oooooooe 
Whcit it means to be a good home manager 
for successful family living o.ocoooooo 
5,U3 Learning the value of making and 

oarryxng out a p^^kan 00000 ooo.oooooooooooo 
5,i|it Arranging house and equipment to save 

time and energy oo,oooooooooooo,oooooooo. 



f*! 



s 






er|c 


















h ' 
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Topics 



Amount of Help I 
Miich Some liittie 



had 

None 



¥ish 
for some 
or more 






5.ii6 



5.it7 

5.1i8 

6.h9 

6.50 

6.51 



6.52 

6.53 



6.5i^ 



6.55 

6.56 

6.57 



6.58 

7.59 



7.60 



7.61 

7.62 



7.63 

7.6it 

7.65 

7.66 



7.67 

7.68 



8.69 

8.70 



8.71 

8.72 
8.73 
8.7U 



Learning disadvantages and advantages 
of buying with .cash and on credit ( on 

tzme ^ 0..O..O.O. 00000000000*00. so. 0.00#$ IMI 

Planning together in a family for such 
things as: use of money, getting work 

done, sharing in responsibilities o.oooo 
Planning c onvenient kitchens ooo.oa.ocoo «« 
How to keep the house neat and clean *®o .« 
Choosing a home for a family oo.o.oooo©© ^ 
Planning a home for a family ooooo.o.obo .. 
Learning about housing in the com- 
munity <^^>o«o#oaoooooooooooooooooo»o«O0 fp c m 
A rranging furnishings in different 

XH^OinS O9O0COOOOOOOOOOOOOO|0OO 00 0 OOQO4P04P0C mmi 

Painting, refinishing, or making over 
fumature Ooo.ooooooooooooo o“ oooo. o.o.ooo — 
Selecting colors and furnishings for 

ohe home . o o . o ooooooooooooooooooo....o<o. M.* 

Caring for home furnishings ooooo. ••«... — . 
Selecting household equipment .oo....... — 

Using and caring for household 

equipment 00OOOOOOOOOOOOOOOOOOOOO OOOOdOO , 

Xip.px*ov*!!LZi§ lioni© yfli*dis . ooooooooooooo^o#^## 
Finding out about community agencies 
that help f amn.lies oooooooooooooooo..... 
Getting along well with family 
members O.ooooooooooooooo-.oooooo.ooo. ... 
Getting along well with friends o...©..© ^ 
Planning for f^ily recreation and 
entertaining 

000000000000000000000000000 
Preparing for marriage ooooooooo.oo..... ^ 
Understanding myself and others 
Planning for wise use of leisure time .. ^ 

Understanding basic needs of all 

people OOOOO.OOOOOOOOOOOOOOOOOOOOOOO.O.. mmm 

Understanding special problems of 
older people and/or the handicapped o«.o ^ 
Understanding what causes friction 
in families and how to have as little 

as possxble O00000000’00000 0000.c0..0...$ 

Getting iry moneys s worth when buying ^ 
Understanding programs for protecting . - 

OOHSUinOrS 0oo6ooooeoooooooooooooooo#oo#0 

Understanding how to read labels «..«o.o 

Practicing acceptable shopping ethics .o ^ 
How to judge advertising o.o..eoe.«o.oo« 
Learning about kinds of jobs for 
those who study home economics e. ^ 







11 
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Will you do Part II or Part III?’ Read the directions carefully to see which, one you, 
will do. 



Part II 

Directions: If you took any home economics in your school beyond what was required 

(if any was required), you complete this section. 

Place a check (x) before each statement that is true for you. 

I took some home economics in high school when it was not required because: 



I' 

i\ 

P 

|:j 

fc 1 

g- 



1^:: 



10.75 I liked the home economics I had in 7th or 8th gimdes 

10.76 I liked the required home economics I have in the 9th grade 

11.77 parents wanted me to take hdme economics 

11.78 I plan to major in home economics in college 

11.79 I took it because of the home economics teacher 

11.80 The principal thougjht I should take home economics 

11.81 The school guidance person suggested I take home economics, 

11.82 Most girls in my school take home economics 

11.83 I wanted to take it 

I2.8I4. I took home economics because it fit into my schedule 

12.85 There were no other courses for me to take 

12.86 I needed the credit for graduation 

12.87 Home economics could be scheduled with other courses I wanted 
to take 

13.88 Home economics gave me the opportunity to develop leadership 
13 9 89 I expect to get married after graduation, and I think home 

economics is good preparation for mairiage 

13.90 Home economics is of value to me now and will be helpful in 
the future 

13.91 Home economics helped me learn the things I needed to know 

13.92 Home economics wa^s a challenging course to take 



i. 

Are there other reasons for your taking home economics? If so, list here. 







t 

i 













m 

1 
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part III 



Directions: If you have n^ taken any home economics beyond the amoimt required in 

your school or if none was required and you did not take any home economics, you 
•complete this sectiono 

Place a check (x) before each statement which is true for you. 

- lij.«93 I had all I need in the required course in the 7th cr 8th grade 

lil-o 9lj I had all I need in the required course in the 9th grade 

lhp9$ I did not particularly like the required courses (s) 

1^0 96 I liked home economics, but I wanted to take other subjects 

1^*97 % principal advised me to take other subjects 

1^.98 The guidance counselor advised me to take other subjects 
13«99 My friends were not enrolling in home economics 
I5ol00 I plan to go to college and needed to take other subjects 
3$ *101 Ify parents didn* t think I needed to take home economics 
1^»102 Other members of the high school crowd look down on home 
economics 

36 o 103 Other courses will enable me to be prepared to get a job after 
graduation 

l6«10it My program was too full 

16«10^ I could not fit home economics into my schedule because of other 
required courses 

16.106 Home economics is not offered beyond that which is required 
‘16.107 Since it was required for a year, I had no time for additional 
home economics courses 

17* 108 The equipment and the room certainly are out-dated 

17.109 lou don*t get much choice in what you want to study in hoitie 
economics 

17.110 Other courses were more interesting to me 

17.111 the classes were too crowded for the space 

17.112 There is too much teaching of things I already know 

17.113 I*m just not interested in the material covered in home economics 
I7.III4 Ifihat is learned is of little value to me 
17.11? I can learn homemaking in iry; own home 

17.116 A student has to do too many outside activities 

17.117 Home economics is not a very challenging course 



i ;V 

II 

f 

to 



Are there other reasons for your not taking home economics? If so, list here. 
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. Part i? 



Directions: Everyone is to complete this ^igction. If you have taken home economics, 

check (x) the grade level at which you took the course or courses. Place this check 
in the correct length-of -course column* Check (x) the none column at each grade 
level that you did not take home economics. 



Length o:^' •^e Ggtirie^ 



Grad© Levels 


None 


Full Year | 


1 . One Semester 


less tlto 
a Semester 


1. Seventh grade' 







1 - 


.MM* 


2, Eighth grade 




/ 






i 3. Ninth giwie 










h. Tenth grad© 








_ 


i 

5« Eleventh grad© 


_ 






— 


6. Twelfth grade 

i ♦ 





— 


— 


% 



Part V 



Check (x) in the proper column one of the follcwing blanks which best described 
your marks in all subjects throughout high school* Place a second check (x) in 
the column ®.ch best describes your marks in home economics throughout high school. 
(If you did not take home economics, do not checkV) 



All School 

I'atdeg.t.g 



Home 

Economics 



1. Mostly D's 



2 * 

3. 

h* 

5* 

6. 

7 . 



About equal C's and D's 
Mostly G‘s 

About equal B's and C’s 
Mostly B's 

About equal A's and B's 
Mostly A's 











-I 
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INTERVIM' TECHNIQUE 



A. Introduction to the interview by the Team member. 



»‘I am 



at 



TnimeJ 



j I have the position of 



(name of institution)”" 



We are doing a research study in 



home economics education, and your school was selected to be oxb of the schools 
where we can study home economics a little more thoroughly o If you donht mind, 
as we talk together I’d like to take notes. After I ask you a few questions, 
then, you will have the chance to add comments to help me better understand the 
home economics program. Your school has a number, not a name, in the study and 
you will not be identified in Ihe study by name.’* 



B. General interview quesHons 



”1. What do you think students can gain, or learn from enrolling in home 
economics? 

2. Describe the home economics department in you school. 

3. Ifere did you find out about home economics in your school? 

If you had a chance to take or to advise someone else to enroll in hone 
economics, would you? Why?” 



C. Principal*^ s interview 



1# How long have you been in your present position? 

2. ' l4y I have a copy of the daily schedule? (Make arrangements) 

3. How long have you known the present honfe economics teacher(s)? 

4 . How often do you visit the hoiiB economics department? 

Do most of the students and faculty know the home economics teacher(s)? 



Then, the general interview questions are asked. 

D. Home economics teacher’s interviews 



1. Will you please describe your home economics program. 

2. Are there ’’drawbacks” or ’’stumbling blocks’’ in putting the program into 
action? 

3. What do you see as the role of home economics in the whole school? in the 
communily? 

What suggestions do you have for improving the program? 
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TABLE 2^ (continued) 



Item 

Nuniber 


Item 

Description 


Increasing 

: ^ 


Decreasing 

^2 




K 


Level cf 
Significance 


13.90 


Value noKT and helpful in 
future 


0.68 


0.57 


0.02 


5.11 


< .001 


13.91 


Learned things I needed 
to know 


0.65 


^ 0.55 


0.02 


lt.68 


< .001 


13.92 


Was challenging course 


0.30 


; 0.22 


0.02 


U.ii» 


< .001 



tabi^b: 26 



f: '■ 

t : 
ti:.; 



(K) 

STANDARD NORMAL VARIABLE FOR THE 2^ ITEMS ON PART III OF THE QUESTIONNAIRE, Pi 
DESIGNATING INCREASING AND P 2 DESIGNATING DECREASING EMLIMEMT IN 

;H0ME ECONOMICS SCHOOLS 



Item 

Numbers 


Item 

Description 


Increasing 


Decreasing 

1*2 


:<r p 


E 


1 Level of 
Isignificance 


llt.93 : 


Had all needed in required 
at 7th or 8th grade 


0.02 


i 

o.oU 


: 

0.01 


2.67 


:< .01 


IU. 9 U ; 


Had all needed; required 
at 9th grade 


0.02 


0.05 


0.01 


It. 35 


.001 


lit.9? ; 


Did not like required 
course (s) 


0.05 


t 

0.08 


0.01 


3.2^ 


< .002 


15.96 


Liked home ecoj, but wanted 
other subjects 


0.12 


0.19 


0.02 


3.83 


< . 001 


15.97 


Erincipial advised m® to 
take other subjects 


0.02 


0.02 


0.01 


0.55‘ 


••• 


15.98 


Counselor advised me to 
take other subjects 


0.01 


0.02 


0.01 


2.23 


< .05 


15.99 


Friends were not enrolling 
in home ec. 


0,02 


O.Oli 


* 

0.01 


1*56 




15.100 

1 


Going to college; needed 
to take other subjects 


0.10 


0.18 


0.02 


5.IP. 


< .001 



r 
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h 
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TABLE 26 (ccoabinued) 



Item 

Number 


Item 

Description 


Increasing 

Pi 


Decreasing 

P 2 


<^p 


K 


Level of 
Significance 


15.101 


Parents didn*t think I 
needed home economics 


o.oli 


0.06 


0.01 


1.^6 






15.102 


Members of crowd look 
down on home ec. 


0.005 


0.02 


0 . 00 ^ 


2.68 


< 


.01 


16.103 


Other courses p^*epare me 
for a job 


0.10 


0.16 


• 

0.02 


U.l^ 


< 


.001 


16 . 10 lt 


program was too full 


OoXO 


0.18 


0.02 


5.05 


< 


.001 


16.105 


Could not fit into schedule 
because of required courses 


0.07 


0.12 


0.01 


3.83 


< 


.001 


I 6.106 


Not offered beyond what is 
reqiJired 


0.01 


0.01 


O.OOii 


0.99 






16.107 

$ 


Since required for a year,- 
no time, fpr additional 


0.01 


0.03 


0.01 


3 .W 


< 


.001 


17.108 


Equipment, and room out- 
dated 


0 i 002 


0.01 


O.OOli 


2.kl 


< 


.02 


17.109 


Not much choice in what 
ybu want to study 


0.01 


O.Ol^ 


OiOl 


. M 

3.31 


< 


.001 


17.110 


Other courses more 
interesting 


0.10 


0.18 


0.02 


lt .92 


< 


.001 


17.111 


Classes too crowded for 
the space 


o.ooit 


0.02 


0 ^ 00 ^ 


2 . 1*5 


< 


.02 


17.112 


Too much teaching of 
things I know 


0.02 


0.08 


0,01 


6.18 


< 


.001 


17.113 


Net interested in material 
covered 


0.03 


0.05 


0.01 


2.69 


< 


.01 


I 7 .IIU 


Material learned of little: 
value to me 


0.003 


t 

0.03 


0.01 


1*.12 


< 


.001 


17.115 


Can learn homemakjng at 
home 


0.08 


0.12 


0.01 


3.18 


< 


.002 


17.116 


Student has too many outsid 
activities 


> 

0.01 


0.02 


0.01 


2.20 


< 


.05 


17 .U 7 


Home ec# is not very 
challenging course 

1 


0.02 


0.06 


0.01 


5.07 


< 


.001 
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TABIE 30 ' 

CORRELATIONS OF EIGHT AREAS OF HOME ECONOMICS, ALL-SCHOOL GRADES, AND HOME ECONOMICS 
AVERAGE GRADE FOR GIRLS (FROM INCREASING AND DECREASING GROUPS) WHO HAVE HAD 

HOME ECONOMICS IN HIGH SCHOOL . 





Correlaiions (Parts I and V, 


Questionnaire) 




School Categories 


Child Clo & 
Dev. Groom 


Food Family Home House Family Cons 
Nut. Health Mgt. Furn. Living Ed. 


All 

Sch. 

Grade 


HE 

Grade 


Increasing enrolDnent 

C7SFJ 

Child Developtnent 




.55 


•59 


•56 


.5i^ 


.59 


.U7 


-.07 


.07 


Clothing and Grooming 




.72 


.61 


.68 


.62 


.58 


.58 


-.06 


.13 


Foods and Nutrition 






.65 


.72 


.58 


.56 


.55 


-.03 


.111 


Health of the Family 








.69 


.61 


.6U 


.57 


—•03 


.03 


Home Management 










.73 


.70 


.68 


-.11 


.05 


House and Furnishings 












.73 


.70 


-.15 


.02 


Fanily Relationships 














•73 


-.09 


.01 


Consumer Education 
















-.09 


.02 


All-school-subject 

grade 








•• 










.52 


Home ec. average grade 




















Decreasing enrollment 
(1,06^) 




















Child Development 


.56 


.53 




.57 


.55 


.53 


.L8 


-.13 


.oo; 


Clothing and Grooming , 




.73 


.53 


.7/0 


.62 


.55 


.56 


-.07 


.111 


Foods and Nutrition 






.61t 


.75 


.59 


.53 


•55 


-.03 


.09 


Health of the Family 








.66 


.55 


.57 


.5U 


-•06 


-.02 


Home Management 










.73 


.66 


.67 


-.09 


.06 


House and Ftjrnishings 












.70 


.69 


-.16 




Family Relationships 














.70 


-.15 


-.03 


Consumer Education 
















-.lU 


-.01 


All-school-subject 

grade 


* 
















.U6 


Home ec« average grade 
























I 






:| 
■! . .J 

.'{ 

I‘:i 



i 




* }! 
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TABLE 31 

CORRELATIONS OF EIGHT AREAS OP HOME ECONOMICS AND ALL-SCHOOL-AVERAGE GRADE FOR GIRIS 
(FROM INCREASING AND DECREASING GROUPS) WHO HAD NOT HAD HOME ECONOMCS IN HIGH SCHOOL 





Correia tions f Parts 


I and 


V ofOuestLonnaire) 




School Categories 


Child Clo & 
Dev. Groom 


Foods 

Nut. 


Family 

Health 


Home 

Mgt. 


House 
& Furn 


Family 

Living 


Cons 

Ed. 


AH 

School 

Grade 


Increasing enrollment 

(utT 
















• 


Child Development 


.71* 


.70 


.51 


.61 


.60 


.1^6 


.38 


-.3U 


Clothing and Grooming 




.86 


.60 


.75 


.7^ 


.1^3 


.5U 


-.27 


Foods and Nutrition 






.70 


.78 


.72 


.16 


.5ii 


-.22 


Health of the Family 








.71, 


.^k 


.62 


6h 


-.002 


Home Management 










.82 


.72 


.73 


-.13 


House and Furnishings 












.^2 


.62 


-.21^ 


Family Relationships 














.68 


ol2 


Consumer Education 












‘ 




-.08 


All-school-subject 

grade 


















Decreasing enrollment 

— 






• 












Child Development 


.7^ 


.71* 


.57 


.77 


.73 


.58 


.63 


-.19 


Clothing and Grooming 




.81, 


.58 


.80 


.77 


.53 


.60 


-.30 


Foods and Nutrition 






.67 


.83 


.78 


.52 


.62 


-.27 


Health and the Family 


• 






.71 


.57 


.60 


.60 


-.OU 


Home Management 










.80 


.66 


.75 


-.16 


Housing and Furnishings 












.60 


.69 


-.21 


Family Relationships 














.6k 


-.02 


Consumer Education 






• 










-.1^ 


All-school-subjeot 

grade 


. . 
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